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POLICY PAPER

EDUCATION FOR SUSTAINABLE PEACE IN CYPRUS
D

Preamble

The Association for Historical Dialogue and Research (AHDR) is a
non-governmental, non-profit, inter-communal organisation in
Cyprus, established in 2003. Over the years, the AHDR has made
a contribution to the fields of history and peace education
by advancing understanding, dialogue and critical thinking;
creating opportunities for intercommunal contact; developing
educational materials; establishing the Home for Cooperation,
a community and educational centre in Nicosia; providing
numerous opportunities for capacity building for teachers
and students of all educational levels from all communities;
advancing the exploration of heritage and memory through
city walks and study visits; and collaborating with educational
stakeholders for the introduction of innovative pedagogical
approaches in formal and non-formal education. Additionally,
the AHDR provides spaces and opportunities for promoting a
culture of reconciliation, sustainable peace, and non-violence
through quality education in line with international frameworks
and guidelines of UNESCO and the Council of Europe.

Introduction

This Policy Paper offers a comprehensive framework for
stakeholders in education, such as policymakers, school
leaders, teachers, researchers, youth' and members of civil
society, to promote sustainable peace in Cyprus through
an education founded in human rights and democracy,
intercultural solidarity, social justice and compassion,
non-violence, anti-racism, gender equality and sustainable
development. This Policy Paper builds on the previous policy
work of the AHDR as well as on its accumulated expertise, both
in Cyprus and abroad. It proposes recommendations which
take into account existing opportunities and challenges, and
require coordination and cooperation between authorities,
institutions, and organisations in the formulation and
implementation of policies.

For the purposes of the Policy Paper, a three-stage
consultation process was used that synthesised experts’
insights from a range of disciplines. Experts were asked
to evaluate the current status of education in Cyprus, its
challenges and opportunities and to propose a comprehensive
course of action. The process has made it possible to
identify new trends in education, draw connections with
today’s local, regional, and global trends, and suggest
the best possible policy recommendations for Cyprus. The
policy recommendations are based on the vision, mission, and
the future priorities of the AHDR, current trends in education
in conflict/post-conflict and post-colonial societies, the
three-step consultation-driven procedure followed for the
production of this paper, and the relevance to local curricula
and to educational challenges.

' The United Nations, for statistical purposes, defines ‘youth’ as people
between the ages of 15 and 24. Secretary-General’s Report to the
General Assembly, A/36/215, 1981.

This Policy Paper offers a comprehensive
framework to promote sustainable peace

in Cyprus through an education founded in
human rights and democracy, intercultural
solidarity, social justice and compassion, non-
violence, anti-racism, gender equality and
sustainable development.

In this Policy Paper, sustainable peace is understood as
both a goal and a process with policies and activities
aimed at the prevention of all forms of violence and the
cultivation of cultures of peace - a vision that is reinforced
by the 2030 Agenda for Sustainable Development adopted by
the United Nations in 2015. Specifically, Sustainable Goal 4.7
of this Agenda is to ensure that by 2030 “all learners acquire
the knowledge and skills needed to promote sustainable
development, including, among others, through education
for sustainable development and sustainable lifestyles, human
rights, gender equality, promotion of a culture of peace
and non-violence, global citizenship and appreciation of
cultural diversity and of culture’s contribution to sustainable
development”. Sustainable peace, therefore, is understood
not only as the absence of violence or conflict but as “a positive,
dynamic participatory process where dialogue is encouraged,
and conflicts are solved in a spirit of mutual understanding
and cooperation™,

General Assembly Resolution 71/313, Work of the Statistical
Commission pertaining to the 2030 Agenda for Sustainable Development,
A/RES/71/313 (6 July 2017), available at https://ggim.un.org/
documents/a_res_71_313.pdf.

General Assembly Resolution 53/243, Declaration and Programme
of Action on a Culture of Peace, A/RES/53/243 (13 September 1999),
available from at http://www.un-documents.net/a53r243.htm.




The points below summarise the challenges and opportunities
in relation to the construction of cultures of peace*and non-
violence in education as reported by interview and focus
group participants who are key stakeholders in education in
Cyprus. ‘Challenges’ reflect ongoing obstacles about formal
education, while ‘opportunities’ outline existing favourable
conditions for change inclusive of other types of education.
How far have we come in education over the past 10 years?
Where does education stand with regards to contributing
to sustainable peace in Cyprus?

Challenges

1.

‘Peace] in the educational system, is related mainly to
the solution of the Cyprus Issue, rather than in more
comprehensive terms that include intercultural solidarity,
respect for human rights, social justice, gender equality
and environmental sustainability.

Identities are constructed and promoted in essentialist
and monolithic ways in the context of formal education,
especially through the teaching and learning of history,
social sciences, and languages. Perspectives and accounts
that differ from hegemonic narratives are marginalised
within each community. History education predominantly
narrates political history, violence, and wars, reflecting
how the present and the future is understood in the two
educational contexts.

School commemorations of national days are often
instrumentalised for the generation of an ethos that
promotes division and animosity while failing to promote
social justice, mutual respect, collaboration, solidarity, and
community engagement for social change.

Even though specific efforts have been made to introduce
educational interventions, policy, and curricular guidelines
on peace, human rights and/or antiracism education,
in practice, education fails to communicate that living
in multicultural, multilingual, and multi-faith societies
should be accompanied by inclusion and integration, rather
than assimilation of people from diverse backgrounds or
demographics.

Although, in theory, there seems to be an intention
for change, for instance to cultivate a culture of peace,
in practice this is often not translated into concrete
pedagogical action. Traditional educational practices do
not tend to nurture a conducive environment for the
application of skills for conflict resolution, negotiation
and dialogue, active non-violence, and active citizenship.
At the same time, even while learning about social

General Assembly Resolution 52/13, Culture of peace, A/RES/52/13 (20
November 1997) identifies a culture of peace as an integral approach
to preventing violence and violent conflicts, and an alternative to
the culture of war and violence based on education for peace, the
promotion of sustainable economic and social development, respect
for human rights, equality between women and men, democratic
participation, the free flow of information and disarmament. Available
from http://www.un-documents.net/a52r13.htm.

change, success is being defined in academic terms with
a predominant focus on academic achievement rather
than quality education and students’ competences for
more democratic, participatory, and inclusive societies.

. In certain aspects of school life and educational

management, a rigid top-down approach is followed,
where dialogue and participation are not encouraged.
There is a lack of spaces, schemes, and structures for
collaboration between educational stakeholders on issues
of common interest or concern. Additionally, there are
limited opportunities for networking between and within
the schools and the community. Educational systems
are centralised, and schools have almost no autonomy
which, at times, limits the opportunities for bridging the
gap between teaching for social change and working for
it on the ground.

. Education in Cyprus ignores the centrality of online

spaces in shaping the perceptions and lives of children
and young people, and fails to recognise its role as a
source of both information and disinformation. Outdated
teaching methods employed in formal education lead to
a lack of interest in the knowledge, values and attitudes
promoted in the classroom, while the mechanisms used for
propaganda and fake news succeed in contributing to the
formation of young people’s perceptions and ideologies.

In terms of institutional support of efforts to promote
education for sustainable peace, there is a lack of
monitoring and evaluation mechanisms for strategic
educational plans and actions. This concerns not only
non-formal projects and activities for teachers and students,
but also official policies and programmes initiated in the
context of formal education. The lack of consistent teacher
training on issues related to the promotion of education for
sustainable peace often leads to limited, unorganised and
sporadic activities that do not sufficiently address racism,
xenophobia, ethnocentrism, conscious or unconscious
bias, attitude, and hate speech in educational settings.

How far have we come in education over the
past 10 years? Where does education stand

with regards to contributing to sustainable
peace in Cyprus?

Opportunities for change

1.

Access to non-formal education opportunities has
increased through the successful efforts of civil
society in transferring international experience to
Cyprus and adapting it to local conditions while
respecting the sensitivities of all communities. Small
ruptures have been made to the challenges identified
above in relation to education, and efforts have been
made to highlight the importance of history teaching
for reconciliation. The AHDR has produced history
education material and guidelines, including for ‘difficult’
or controversial topics that can facilitate much needed
discussions about war, peace, identity, and the ‘other’.

Non-governmental organisations (NGOs) have
created physical spaces such as the Home for
Cooperation and Famagusta Avenue Garage. Non-
physical spaces, such as bah¢ég, a history initiative, have,
too, been created by collective efforts of individuals for
people from different walks of life to learn, reflect, and
actively engage in dialogue.

Additionally, projects such as ‘Imagine’ promote
contact between students and teachers from
all communities, challenge stereotypes, raise
awareness for diversity, and contribute towards the
development of sustainable peace. The successful
implementation of ‘Imagine’ by the AHDR under the
auspices of the Technical Committee on Education with
funding from the Federal Foreign Office of the Republic of
Germany has increased the visibility of the organisation,
especially in relation to issues of antiracist/peace/human
rights education. Between 2017-2022, a total of 6117
students participated in the bicommunal workshops
accompanied by 714 teachers. Another 518 teachers
participated in teacher training in addition to 92 head
teachers who attended the head teachers’ conference in
2019.

Over the past decade, several new alliances and
collaborations between different stakeholders have
flourished, thus giving the opportunity to people not
traditionally engaged with reconciliation activities to be
exposed to other narratives. For example, teacher trade
unions from across the divide have intensified their
collaboration with NGOs and have implemented
actions under the European Trade Union Committee
for Education (ETUCE). Similarly, NGOs have established
collaborations with policymakers and educational
authorities in both communities and internationally,
thus gaining further access to opportunities for
collaboration, networking, and funding. In the AHDR’s
case, collaborations with the Council of Europe have
been the backbone of the Association’s flourishing.

5. The launch of the Observatory on History Teaching in

Europe by the Council of Europe, whose main purpose
is to collect and make available information on how
history is taught in seventeen Member States, including
Cyprus, Greece, and Turkey, is a positive development in
the region.

. In recent years, there have been efforts to reform the

Greek Cypriot and Turkish Cypriot educational systems
(for instance, revision of curricula and timetables). One
such example is the adoption of the ‘Code of Conduct
Against Racism and Guide for Managing and Recording
Racist Incidents’ (2015), a holistic framework to tackle
issues of racism and discrimination in the Greek Cypriot
community. In the Turkish Cypriot community, Cyprus
History programs developed under “Primary Education
Program Development project” in 2016 placed an
importance on the goal of bringing up individuals who
can think critically, who internalise a culture of peace and
democracy, respect human rights, and take initiative.

|
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AHDR’s Vision and Principles

for Sustaining Peace through
Education in Cyprus

The AHDR’s vision and priorities for sustainable peace through
education in Cyprus are elaborated upon in this Policy Paper in
order to inform the organisation’s work for the years to come;
to establish alliances with stakeholders in the field; to gain
support for our work; to make a contribution to the scientific
state of art in the field, and to disseminate a comprehensive
paper of reference for other entities.

Vision

The Association for Historical Dialogue and Research (AHDR)
envisions an education that creates the conditions for children,
youth, and teachers to respond effectively to the challenges
Cyprusis facing in relation to the existing culture of violence®.
This should be done by equipping individuals with the relevant
knowledge, skills, and attitudes for creating a culture of peace,
and rethinking our relationship with the Earth and with
each other. In doing so, the AHDR adheres to international
documents and guidelines by international organisations such
as the UN®, UNESCO’ and the Council of Europe®.

The following five principles are adhered:

Education is evidence-informed to address the pressing
challenges related to a culture of violence, and to promote
a culture of sustainable peace. The AHDR envisions to
continue basing its work on scientific research and is informed
by the latest trends in the fields of history education, peace
and anti-racist education and related fields. At the heart of
this vision is to ensure that relevant assessment, evaluation,
support and coordination mechanisms are in place which
facilitate the introduction and implementation of quality
educational programs and the development of state-of-the-
art educational resources. This effort should connect the
micro context of Cyprus to other conflict and post-conflict
societies in order to learn from the challenges and successes
of other countries.

> With its components listed as: belief in power that is based on force,
having an enemy, authoritarian governance, secrecy and propaganda,
armament, exploitation of people, exploitation of nature, patriarchy.
https://www.culture-of-peace.info/copoj/definition.html.

5 See Sustainable Development Goals (SDGs), UN Convention on the
Rights of the Child (1989), UN Security Council Resolution 2250 (2015)
that acknowledges that “young people play an important and positive
role in the maintenance and promotion of international peace and
security”.

7 See UNESCO (2022). Transforming education for the future. https://
unesdoc.unesco.org/ark:/48223/pf0000382765. See also Sriprakash,
A., Nally, D., Myers, K., & Ramos-Pinto, P. (2020). Learning with the past:
Racism, education and reparative futures. Paper commissioned for the
UNESCO Futures of Education Report. Retrieved from https://unesdoc.
unesco.org/ark:/48223/pf0000374045.locale=en.

8 See Council of Europe (2010). Charter on Education for Democratic
Citizenship and Human Rights Education, Recommendation CM/Rec
(2010)7 and Explanatory Memorandum. Strasbourg: Council of Europe
Publishing.

®  See Council of Europe (2021). The Reference Framework of Competencies
for Democratic Culture In Brief. Strasbourg: Council of Europe Publishing.
Available at https://rm.coe.int/prems-004721-the-reference-framework-
of-competences-for-democratic-cul/1680a27f24.

Accessible, dynamic, decentralised learning spaces and
networks are created to allow for collaborative learning and
research to flourish. The AHDR acknowledges the role that
physical, virtual, affective, and intellectual spaces and networks
play in building relations, sharing expertise, and co-learning
and co-creating resources. The AHDR envisions to establish
new spaces to bring about a paradigm shift in education that
will encompass quality and innovation, raise awareness, and
inspire action for social change in respective communities,
intercommunally and internationally, as well as platforms to
deal with challenges to human rights, peace, and solidarity.

Education promotes not only a critical and democratic
mindset'’, but also active citizenship and civil courage™
to take action against discrimination, xenophobia, racism,
extremism, violence, climate change and environmental
degradation, and for intercultural respect and solidarity.
The AHDR envisions an education which prepares children
and youth to be active agents of social change rather
than bystanders. Part of this effort should recognise the
entanglement of the human and the non-human and focus on
identifying the best pedagogical approach to involve students
in tangible actions for the protection of the environment.

Thereis an inclusive and participatory approach following
bottom-up and democratic procedures that deals creatively
and constructively with the past to be able to revisit issues
that have been considered controversial or sensitive. The
AHDR envisions an education that respects individuals’
multiple identities and avoids monolithic and essentialist
representations of the past.

Education follows a strategic approach when dealing
with sensitive issues to ensure smooth and widespread
implementation as well as sustainability of initiatives. The
AHDR proposes that relevant educational stakeholders —
in both formal and non-formal education - join forces and
collaborate, designing interventions with all communities in
mind, leaving no-one behind.

1 Democratic mindset consists of the following qualities: empathetic,
engaging, professional, anti-bias, creative, humorous, motivating,
respectful, equal - permeating all aspects of life. https://www.7xjung.de/

" Civil courage can be defined as a form of individual action in instances
of injustice, discrimination, and abuse in a social situation. Schwan, G.
(2004). Civil Courage and Human Dignity: How to Regain Respect for
the Fundamental Values of Western Democracy. Social Research: An
International Quarterly 71(1), 107-116. doi:10.1353/s0r.2004.0024.

c Stakeholders

Educational stakeholders hold intersecting, and sometimes
overlapping, responsibilities and opportunities for promoting
change in regard to the aforementioned vision, priorities and
recommendations.The table below outlines the stakeholder
ecosystem'and the stakeholders’envisioned roles and areas
of collaboration. They are categorised and placed according to
envisioned engagement with the AHDR for implementation

of recommendations that will be outlined below.

Who should take
action?

NGOs

Raise public awareness via
campaigns, programs and activities,
provide spaces for all voices and
dialogue, and support and question
the work of policymakers

The research community

Map the needs and challenges,
analyse curricula and textbooks, offer
concrete suggestions for action, and
guide policymaking

Teachers

Participate in all stages

of policymaking, planning,
implementation and evaluation

Youth organisations Initiate actions
and projects, and claim their space as
active agents in social, educational
and political processes in order to
influence and shape decisions
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Who should be consulted?

Trade unions

Approach social and educational
issues in conjunction andin a
comprehensive way, create alliances
and claim equal access and quality in
education

School leaders

Adopt a whole-school approach to
create conditions in their schools for a
culture of peace to be cultivated in a
participatory and democratic way

Local administrations

Promote initiatives and programs of
youth and NGOs related to a culture
of peace through their own actions
and by reaching out to residents,
parents, children and youth.

Parents’ associations

Take part in dialogical processes
regarding the implementation of
policies and programs related to
the promotion of sustainable peace
through education

This list can be expanded further. However, for practical reasons, it
mainly includes the stakeholders we consulted during the process of
preparing this report.

Who should support the
sustainablity of actions?

Media

Adopt an inclusive language and
non-violent communication
approaches, and hold stakeholders
accountable for the steps they take
in education

Political parties

Develop an educational vision, a
plan of action, policy proposals,
and monitoring and evaluation
mechanisms

International organisations
Play a role through funding

and support to educational
programs. Hold local authorities
and governments accountable
to international agreements and
frameworks

Private sector

Initiate corporate social responsibility,
and contribute to social change via
partnerships, funding, technical
expertise, training, and advocacy




In light of the vision and principles, in the following section we
present our recommendations'® with regards to four priority
areas:

1.

2
3.
4

Curricula and educational materials

Ethos of learning and pedagogical approaches
Networks and spaces for collaboration and engagement
Education policy and practice

Priority 1: Curricula and educational materials

1.

All stakeholders should nurture multiperspectivity and
respect for multiple narratives, identities and views to allow
for a healthy dialogue between parties starting from a
young age. This can be done by integrating methodological
tools such as debating, dialogue and active listening skills
throughout the curricula in order to enable learners to learn
about and cope with controversial issues and develop social
and emotional skills. This may also be done by promoting
a broader understanding of citizenship where multiple
identities are cherished.

All stakeholders should cultivate critical thinking to
foster collective responsibility and resilience to respond
effectively in situations of crisis (conflict, refugee crisis,
pandemic, etc.).

Policymakers, NGOs, and teachers should foster the basic
principles of democratic citizenship, social justice, and
fairness, and promote human rights at a policy level and
in communities of learning throughout the curriculum, but
also through engaging students in community projects
and other activities that have a practical and meaningful
impact.

Policymakers, NGOs, youth organisations, trade unions,
and political parties should integrate issues of peace,
citizenship, human rights, environmental and global
education' throughout the curriculum and offer concrete
suggestions for dealing with such issues in the educational
process.

NGOs, teachers, and trade unions should link micro and
individual issues, such as psychosocial issues and identity to
address macro issues, such as war, conflict, trauma, peace.
Similarly, local issues may be contextualised in the region
or in the world in order to provide the necessary distance
to be able to discuss sensitive issues.

13
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The list of recommendations is not exhaustive and may at times overlap.
The European Declaration on Global Education to 2050 (Dublin
Declaration) proposes the following definition: “Global Education is
education that enables people to reflect critically on the world and
their place in it; to open their eyes, hearts, and minds to the reality of
the world at local and global level. It empowers people to understand,
imagine, hope and act to bring about a world of social and climate
justice, peace, solidarity, equity and equality, planetary sustainability,
and international understanding. It involves respect for human rights
and diversity, inclusion, and a decent life for all, now and into the
future!” Available at https://bit.ly/3MipuHC.

6. Policymakers, NGOs, and trade unions should invest

15

in plurilingual and intercultural education’ in early
childhood to contribute to inclusive education, educational
achievements and participation in democratic culture;
to support the educational inclusion of migrant and
marginalised learners; and to act as a tool to deconstruct
stereotypes and share experiences. This should go hand
in hand with the promotion of multilingualism, language
learning, and the exploration of linguistic diversity in
Cyprus.

Policymakers, NGOs, the research community, and trade
unions should develop state-of-the-art and culturally and
contextually appropriate educational materials, based
on commonly accepted international frameworks and
standards, that foster critical thinking, multiperspectivity,
problem solving, cooperation, mediation and negotiation
skills, self-reflection, compassion, and promote critical and
active empathy’, solidarity and peaceful coexistence.
Materials should be disseminated widely and strategically
via the use of both non-traditional and mainstream media.

The Council of Europe defines the vision of plurilingual and

intercultural education as equipping learners with “language
and intercultural competences that will enable them to operate
effectively as citizens, acquire knowledge and develop open attitudes
to otherness!” Available at https://www.coe.int/en/web/platform-
plurilingual-intercultural-language-education/the-founding-
principles-of-plurilingual-and-intercultural-education.
Critical and active empathy goes hand in hand with critical thinking and
self-reflection, and it means engaging with others reflectively, treating
their ideas with care and taking action for change. See Zembylas, M.
(2019). Teaching for/about empathy in peace education. In Z. Goldberg
& S.C. Knittel (Eds.), Routledge Handbook of Perpetrator Studies (pp. 369-
373). New York: Routledge.

Priority 2: Promotion of a different ethos of learning,
supported by innovative pedagogical approaches and
processes

1.

3.

Policymakers, and trade unions should invest in research
on the fields of history and peace education and establish
support mechanisms that allow for scientifically rigorous
projects and initiatives that contribute to bridging the gap
between theory and practice. This goes hand in hand with
offering carefully designed opportunities for professional
development for teachers, school leaders, and practitioners
based on their needs and priorities for the cultivation of
critical and reflective practitioners.

Policymakers, NGOs, school leaders, and parents’
associations should invest in adult education and
promote lifelong learning. They should involve and
communicate with families as partners to ensure successful
implementation of peace education interventions.

To support pluralism in society, to address misinformation
and disinformation related to history, to combat extremism
and radicalisation, policymakers, NGOs, the research
community, and the media should promote digital
and media literacy such as awareness of algorithmic
processes in information access systems and the related
potential risks of uncritical consumption of information,
whilst acknowledging the possible contribution of
emerging technologies (such as virtual reality and artificial
intelligence) to peace, solidarity and empathy.

All stakeholders should cultivate a growth mindset to
keep up-to-date with current trends, practices, movements,
and terminology.

Policymakers, NGOs, teachers, and youth organisations
should develop learners’ political awareness (democratic
rights and values), sense of participation and agency,
and strengthen their civil courage. Civil courage enables
cultivating individual agency and accountability, and
empowers individuals.

NGOs, youth organisations, and teachers should connect
the values and skills linked to active citizenship, civil
courage and a democratic mindset with entrepreneurship
and employability, so that they are relevant for young
people and can broaden future educational and work
opportunities.

NGOs and teachers should link history education to the
present and current events in order to increase the interest
of learners and engage them in dialogue. They should also
aim to develop learners’historical understanding, thereby
enhancing their skills of reasoning, cause and consequence-
drawing lessons for the future and inspiring action for social
change. At the same time, NGOs and teachers should bring
intergenerational exchange of historical narratives into the
conversation to aid the reconciliation and peacebuilding
process including addressing issues related to memory
and trauma.

8.

In order to practise inclusivity, policymakers, NGOs,
teachers and local administrations should shape and
diversify educational programs based on all learners’input
and diverse learning needs.

Policymakers, NGOs, teachers, and political parties
should use a collaborative approach allowing learners
or participants to exchange views and ideas to develop
a common vision employing historical dialogue which,
under the right circumstances, can be a tool of utmost
importance in the process of educational change towards
peace.

10.NGOs, youth organisations, teachers and local

administrations should use issues of common concern
and cross-cutting issues to remain relevant, engage new
audiences, and to foster collective responsibility and action.
For instance, in light of recent environmental disasters
on the island, cooperation between both communities
is needed. In more general terms, one approach that
could be employed is the “Homeland Earth” perspective
which suggests that we, all humans on the planet, form
an“earthly community of destiny”’” and should therefore
develop a planetary thinking and solidarity, overcoming
our (relatively) minor conflicts. Linking learning to real
world problems can also strengthen school-community
partnerships.

Offer opportunities for professional
development for teachers, school leaders,

and practitioners based on their needs and
priorities for the cultivation of critical and
reflective practitioners

17 Morin, E. & Kern, A. B. (1999). Homeland Earth: A Manifesto for the

New Millennium. Cresskill: Hampton Press. Inspired by the book, the
Homeland Earth Campaign of Austrian Peace Research Centre (ASPR)
was implemented in 2021. https://www.globalcitizenshipfoundation.
org/article/education-for-homeland-earth-framework-to-mainstream-
global-citizenship-education-the-austrian-experience.



Priority 3: The creation of new networks and spaces for
collaboration and engagement

1. NGOs, and youth organisations should work with local
authorities, community learning centres and institutions
(such as local history clubs, museums, and universities)
to build relations and engage in consultation with
communities, local NGOs, and youth in all areas, thus
developing programs and strategies of shared ownership
and supporting existing research and practices.

2. NGOs, youth organisations, teachers and school leaders
should create accessible, alternative, and autonomous
safe spaces where outdoor, experiential, and place-based
learning can take place while, at the same time, harness
technology/video-conference platforms to keep spaces
alive virtually when people cannot physically meet.

3. Policymakers, NGOs, and the research community should
establish interdisciplinary partnerships, alliances and
collaborative networks across Cyprus and internationally
with different stakeholders (such as universities, the
research community, academics, artists, policymakers)
to share expertise, co-construct innovative teaching and
learning material, digital tools, online databases and
publications, and to maximise possibilities for success
of any intervention aiming towards a paradigm shift in
education for social change.

4. Policymakers, and school leaders should use shared
education’® as a platform to increase intercommunal
contact, communication, and collaboration between the
different communities in Cyprus through education and
examine the possibility of extending this strategically and
gradually to promote integrated education' structures
for those who opt for this choice.

5. Policymakers should establish a coordinating platform
between the two educational systems in Cyprus as well
as between formal and non-formal education, to identify
issues of common interest such as the protection of
heritage and the environment and the eradication of
hate speech, all forms of discrimination and xenophobia
from curricula, textbooks, and school practices, in line with
UNESCO and Council of Europe guidelines.

6. Policymakers, NGOs, and international organisations
should promote international exchange programs for
youth and teachers to interact with different viewpoints,
connect the local to the regional and global, and learn
from international experience.

8 The Education Authority in Northern Ireland defines Shared Education
as: “Schools from different sectors working in partnership to provide
opportunities for pupils, staff and the community to engage in
collaborative and meaningful learning experiences.” https://www.eani.
org.uk/parents/shared-education.

' Integrated schools in the case of Northern Ireland ensure that children
from diverse backgrounds are educated together. https://www.
education-ni.gov.uk/articles/integrated-schools.

7. Policymakers, and NGOs should recognise the role of
diaspora in peacebuilding and collaborate with diaspora
schools for the promotion of peace.

8. NGOs, youth organisations, teachers, trade unions, and
school leaders should develop a working relationship
with authorities and decision makers and secure
their collaboration, in order to safeguard the smooth
implementation of peace education-related projects and
activities and cultivate ownership among educational
stakeholders as well as build trust towards civil society.

Priority 4: A new and democratic approach to education
policy and practice

1. Policymakers, the research community, and political
parties should establish mechanisms at various levels
of governance that use an evidence-informed approach
to educational planning and policymaking with input
from experts in education and the active engagement of
different stakeholders.

2. Policymakers, NGOs, trade unions, and school leaders
should support schools to develop, implement and evaluate
whole-school anti-discrimination/anti-racist policies, rather
than ad-hoc activities. They should also provide sustained
guidance and support to teachers in order to ensure the
successful implementation of whole-school approaches.

3. Policymakers, NGOs, the research community, trade
unions, school leaders, and political parties should
cultivate a democratic culture by addressing issues of power
and privilege and creating more egalitarian power structures.

4. Policymakers, NGOs, youth organisations, and political
parties should cultivate resilience against radicalisation
and extremism through the development of policies and
platforms that promote mental health and mindful working
environments in formal and non-formal education.

5. All stakeholders should use inclusive language to
challenge ethnic, community background, age, sex,
gender, or racial discrimination, acknowledging the power
of language in reinforcing prejudice, racism, and hatred,
whilst remaining aware of how people may be facing
different modes of oppression or privilege because of the
intersection of social and political identities.

6. All stakeholders should establish frameworks and
platforms, or use existing ones, that will empower children
and youth to meaningfully participate in dialogue and
decision-making processes.

7. Teachers and school leaders should invest in early-
identification and empowerment of marginalised groups/
at-risk learners while, at the same time, ensure that
everyone feels a part of the process and is engaged.

8. Policymakers, NGOs, youth organisations, teachers,
trade unions, school leaders, and local administrations
should stress the role of increasing meaningful contact for
humanising the historical‘others’and being open to newly
arrived populations and vulnerable groups.

Use inclusive language to challenge ethnic,
community background, age, sex, gender,

or racial discrimination, acknowledging the
power of language in reinforcing prejudice,

racism, and hatred, whilst remaining aware
of how people may be facing different modes
of oppression or privilege because of the
intersection of social and political identities

As the Association for Historical Dialogue and Research
(AHDR), we acknowledge the need for structural change,
and the importance of active and consistent support and
collaboration of all stakeholders for the vision of sustainable
peace, regardless of different perspectives and narratives, as
well as peace processes. We also acknowledge that efforts
and interventions should be introduced gradually taking
into account contextual factors including local and global
challenges and developments. No single organisation or
stakeholder carries the sole responsibility for taking the AHDR
vision and recommendations forward. Rather, the achievement
of each one of these goals will only occur if different
stakeholders coordinate their efforts towards mutually agreed
outcomes. Thus, a major component of the implementation
of this strategy is the promotion of increased coordination
and cooperation, building on the previous achievements of
the AHDR. In this endeavour, the AHDR is committed to show
leadership in bringing together the different stakeholders. To
facilitate the process, the recommendations outlined in this
strategy will be translated into a multi-year plan of action and
the related actions will be monitored and evaluated.

Education needs to become inclusive and participatory,
engaging all stakeholders to ensure the sustainability of
proposed reforms. It needs to follow an evidence-informed
and interdisciplinary approach. Additionally, educational
stakeholders need to implement creative and innovative
learning solutions which involve the development of digital
tools and e-learning sources and courses. The aim of education
is to be learner-centred, equipping learners as active citizens.
Sustainable peace is a process of change which requires the
establishment of accessible, decentralised, and alternative
spaces and collaborative networks. These steps may allow
us to build trust and respect diversity both inter- and intra-
communally.

The AHDR recognises that even small ruptures in the
system are small victories and are worth celebrating, and these
should contribute to the psychosocial resilience of the ones
working for peace through education. The AHDR recognises
that education is not the only tool for sustainable peace yet
considers that it can lead to considerable transformation in
society.



POLITIKA BELGESI

KIBRIS'TA SURDURULEBILIR BARIS iCiN EGITIM
[

Onséz

Tarihsel Diyalog ve Arastirma Dernegi (AHDR) Kibris'ta, 2003
yilinda kurulan toplumlararasi ve kar amaci glitmeyen bir
sivil toplum 6rgtitidir. AHDR, kurulusundan itibaren, anlayis,
diyalog ve elestirel duislinceyi gelistirerek; toplumlararasi temas
icin firsatlar yaratarak; Lefkosa'da bir toplum ve egitim merkezi
olan Dayanigma Evi'ni kurarak; tim toplumlardan her egitim
seviyesindeki 6gretmen ve 6grenciye ¢cok sayida kapasite
gelistirme firsati saglayarak; kent turlari ve inceleme gezileriyle
miras ve hafizanin arastiriimasini ilerleterek; 6rglin ve yaygin
egitimde yenilikci pedagojik yaklagimlarin tanitilmasi igin
egitim paydaslariyla is birligi yaparak tarih ve baris egitimine
katkida bulunmaktadir. Buna ek olarak, AHDR, UNESCO ve
Avrupa Konseyi'nin uluslararasi ¢cerceveleri ve yonergeleri
dogrultusunda yapilandirilan kaliteli bir egitim aracihgiyla
uzlasma, stirdirllebilir bang ve siddetsizlik kilttrini tesvik
etmek amaciyla olusturulan alanlar ve olanaklar saglamaktadir.

Giris

Bu Politika Belgesi, insan haklari ve demokrasi, kiiltiirlerarasi
dayanisma, sosyal adalet, sefkat, siddetsizlik, irk¢ilik
karsithgi, toplumsal cinsiyet esitligi ve siirdiiriilebilir
kalkinmay: temel alan bir egitim yoluyla Kibris'ta
surdurulebilir barisi tesvik etmek amaciyla yasa yapicilar,
okul idarecileri, 6gretmenler, arastirmacilar, gencler' ve sivil
toplum kuruluglarinin tyeleri gibi egitim paydaslarina yonelik
kapsamli bir cerceve sunmaktadir. Bu belge, AHDR'nin ge¢mis
politika calismalari yani sira gerek Kibris'ta, gerekse yurtdisinda
edindigi uzmanlik birikiminden yola ¢ikarak olusturulmustur.
Bu belge aynizamanda su anda gézlemlenen firsat ve zorluklar
g6z 6nlinde bulundurarak yeni politikalarin belirlenmesi
ve uygulanmasinda yetkili merciler, kurumlar ve kuruluslar
arasinda koordinasyon ile is birligi olusturulmasini gerektiren
Oneriler sunmaktadir.

Politika Belgesi'nin amaclari dogrultusunda, cesitli
disiplinlerden uzmanlarin goruslerini sentezleyen tic asamall
bir istisare siireci izlenmistir. Uzmanlardan, Kibris'taki egitimin
mevcut durumunu, egitimde karsilasilan sikintilari ve firsatlari
degerlendirmeleri ve kapsamli bir yol haritasi dnermeleri
istenmistir. Bu siireg, egitimde yeni akimlarin izlenmesini,
giincel yerel, bolgesel ve kiiresel gelismelerle bag
kurulmasini ve Kibris icin miimkiin olan en iyi politika
Oneri ve tavsiyelerinin ortaya konulmasini miimkiin
kilmistir. Politika 6nerileri, AHDR'nin vizyon, misyon ve
gelecekteki 6nceliklerini, catisma durumu veya catisma
sonrasi ve somirgecilik sonrasi toplumlarda egitimdeki gtincel
yaklasimlari, bu belgenin olusturulmasinda izlenen ti¢ asamali
istisareye dayali prosediirii ve yerel 6gretim programlarina ve
egitimle ilgili zorluklara uygunlugu temel almaktadir.

' Birlesmis Milletler, istatistiki sebeplerden, ‘genc’leri 15-24 yas arasindaki
insanlar olarak tanimlamaktadir. Genel-Sekreteri'nin Genel Kurul'a
Raporu, A/36/215, 1981.

Bu Politika Belgesi, insan haklan ve demokrasi,
kiiltiirlerarasi dayanisma, sosyal adalet, sefkat,
siddetsizlik, irkgilik karsithgi, toplumsal cinsiyet
esitligi ve siirdiiriilebilir kalkinmayi temel alan
bir egitim yoluyla Kibris'ta siirdiiriilebilir barisi
tesvik etmek amaciyla kapsamli bir cerceve
sunmaktadir.

Bu Politika Belgesi'nde siirdiiriilebilir baris, her tiirlii siddetin
onlenmesini ve baris kiiltiiriiniin gelistirilmesini amaclayan
politika ve aktiviteleri iceren bir hedef, ayni zamanda
bir siire¢ olarak tanimlanmaktadir. Bu vizyon, Birlesmis
Milletler tarafindan 2015 yilinda kabul edilen Strdirilebilir
Kalkinma 2030 Hedefleri ile de vurgulanmaktadir. Ozellikle
4.7 numarali hedef ile, “2030'a kadar strdurilebilir kalkinma
ve yasam tarzlariicin egitim, insan haklari, toplumsal cinsiyet
esitligi, baris ve siddetsizlik kaltirinin gelistirilmesi, diinya
vatandashgi ve kiltirel gesitliligin ve kalttran strdrdlebilir
kalkinmaya katkisinin takdiri yoluyla, bitlin 6grenciler
tarafindan strddrdlebilir kalkinmanin ilerletilmesi icin gereken
bilgi ve becerinin kazaniminin saglanmasi”? hedeflenmektedir.
Dolayisiyla stirdiiriilebilir baris, yalnizca siddet veya ¢atismanin
yoksunlugu olarak degil “diyalog kurmanin tesvik edildigi,
catismalarin ortak anlayis ve is birligi ruhu icinde ¢6ziildugu,
olumlu, dinamik katilimci bir stire¢” olarak tanimlanmaktadir®.

71/313 sayih Genel Kurul Karari, Siirdiiriilebilir Kalkinma icin 2030
Giindemine iliskin istatistik Komisyonu GCalismalari, A/RES/71/313 (6
Temmuz 2017), https://ggim.un.org/documents/a_res_71_313.pdf
adresinden erisilebilir.

53/243 sayili Genel Kurul Karari, Baris Kiiltiirii Deklarasyonu ve Eylem
Programi, A/RES/53/243 (13 Eylul 1999), http://www.un-documents.
net/a53r243.htm adresinden erisilebilir.

1




Asagida belirtilen noktalar, Kibris'ta egitimin 6nemli paydaslar
ile yapilan goriisme ve odak gruplarda katilimcilar tarafindan
belirtildigi sekilde, egitimde baris* ve siddetsizlik kiltirinin
insasina iliskin zorluklari ve firsatlari 6zetlemektedir."Zorluklar’
orgiin egitimle ilgili devam eden engelleri yansitirken, ‘firsatlar’
diger egitim turlerini de kapsayacak sekilde degisim icin
mevcut elverisli kosullari 6zetlemektedir. Egitimde son 10
yilda ne kadar yol kat ettik? Kibris'ta siirdiiriilebilir barisa
katkida bulunma agisindan egitimde hangi noktadayiz?

Zorluklar

1.

Egitim sisteminde ‘barig, kiiltlrlerarasi dayanisma, insan
haklarina saygi, sosyal adalet, toplumsal cinsiyet esitligi
ve cevresel strdurilebilirligi iceren daha kapsamli
ifadelerden ziyade, esas olarak Kibris sorununun ¢6ziimiiyle
iliskilendirilmektedir.

Kimlikler, 6rgiin egitim baglaminda, 6zellikle de tarih, sosyal
bilimler ve dillerin 6gretimi ve 6grenimi yoluyla 6zcii ve
tek yanh sekillerde inga edilmekte ve gelistirilmektedir.
Egemen soylemlerden farkh bakis acilari ve anlatilar her
iki toplum icinde marjinallestirilmektedir. Tarih egitiminde
agirlikli olarak siyasi tarih, siddet ve savaslar anlatilmakta,
bu da her iki egitim baglaminda bugiiniin ve gelecegin
nasil anlasildigini yansitmaktadir.

Okullarda milli giinlerin anma etkinlikleri sosyal adaleti,
karsilikli saygiyy, is birligini, dayanismayi ve sosyal degisim
icin toplumsal katilimi tesvik etmekte basarisiz olurken
genellikle béliinmeyi ve diismanhg: tesvik eden bir
kiiltiiriin olugmasi icin arag olarak kullanilmaktadir.

Baris, insan haklari ve/veya irkgilik karsiti egitime iliskin
girisimleri, politikalari ve egitim programlarinin ilkelerini
tanitmak igin 6zel cabalar sarf edilmis olsa da, uygulamada
egitim, cok kiltarll, cokdilli ve ¢ok inangh toplumlarda
yasamanin, farkli kokenlerden veya demografik gruplardan
gelen bireylerin asimilasyonundan ziyade kaynastirma
ve entegrasyonla desteklenmesi gerektigini anlatmakta
basarisiz olmaktadir.

Teoride, 6rnegin baris kiltuiru gelistirmek gibi degisim icin
bir amag varmis gibi goriinse de, pratikte bu genellikle
somut pedagojik eyleme donustlrilmemistir. Geleneksel
egitim uygulamalari catisma ¢6ziimu, miizakere ve diyalog,
aktif siddetsizlik ve aktif vatandaslik icin becerilerin
uygulanmasi icin elverisli bir ortam yaratma egiliminde
degildir. Ayni zamanda, sosyal degisimi 6grenirken bile
basari, kaliteli egitim ve daha demokratik, katilimci ve
kapsayici toplumlar icin 6grencilerin yeterliliklerinden
ziyade akademik basariya odaklanilarak akademik anlamda
tanimlanmaktadir.
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52/13 sayil Genel Kurul Karari, Baris kiltiirii, A/RES/52/13 (20 Kasim
1997) bars kilturd, siddetin ve siddetli ¢atismalarin énlenmesine
yonelik buttincil bir yaklagim ve savas ve siddet kiiltirine alternatif
olarak baris icin egitim, strdirulebilir ekonomik ve sosyal kalkinmanin
desteklenmesi, insan haklarina saygi, kadin-erkek esitligi, demokratik
katihm, serbest bilgi akisi ve silahsizlanma temelinde tanimlanmaktadir.
http://www.un-documents.net/a52r13.htm adresinden erisilebilir.

6. Okul yasaminda ve egitim yonetiminde, diyalog ve

katihmin tesvik edilmedigi kati bir tepeden asagiya
yaklasim izlenmektedir. Egitim paydaslari arasinda ortak
ilgi veya endise duyulan konularda is birligine yonelik
alanlarin, programlarin ve yapilarin eksikligi sz konusudur.
Ayrica, okullar ve toplum arasinda ve icinde ag kurma
firsatlari sinirlidir. Egitim sistemleri merkezidir ve okullarin
neredeyse hi¢ 6zerkligi yoktur. Bu da zaman zaman sosyal
degisim icin 6gretim ile sahada bu ydnde calisma arasindaki
boslugu doldurma firsatlarini sinirlamaktadir.

. Kibris'ta egitim siiregleri ¢cevrimici alanlarin ¢ocuklar

ve genclerin algilarini ve hayatlarini sekillendirmedeki
onemini gérmezden gelmekte ve hem bilgi hem de
dezenformasyon kaynagi olarak roliinii kabul etmemektedir.
Orgiin egitimde kullanilan gtincelligini kaybetmis 6gretim
yontemleri, sinifta tesvik edilen bilgi, deger ve tutumlara
karsi ilgisizlige neden olurken, propaganda ve yalan haber
icin kullanilan mekanizmalar genglerin algi ve ideolojilerinin
olusumuna katkida bulunmayi basarmaktadir.

. Surdurulebilir banis icin egitimin tesvik edilmesine yonelik

cabalarin kurumsal olarak desteklenmesi agisindan,
stratejik ogretim planlari ve eylemleri icin izleme ve
degerlendirme mekanizmalarinda yetersizlik oldugu
gozlenmektedir. Bu yalnizca 6gretmen ve 6grencilere
yonelik yaygin egitim proje ve aktiviteleri barindirmakla
kalmadig gibi, 6rglin egitim kapsaminda baslatilan
resmi politikalar ve programlari da ilgilendirmektedir.
Surduridlebilir baris icin egitimin tesvik edilmesi gibi
konularda diizenli 6gretmen egitimlerinin yoksunlugu
irk¢ilik, yabanci dismanhgi, etnomerkezcilik, bilingli olarak
veya olmayarak On yargi iceren davranislar ve nefret
soylemine yeterince cevap veremeyen genellikle kisith,
dlzensiz ve tek tuk yapilan aktivitelerin gerceklestiriimesine
neden olmaktadir.

Egitimde son 10 yilda ne kadar yol kat ettik?

Kibnis'ta siirdiiriilebilir barisa katkida bulunma
agisindan egitimde hangi noktadayiz?

Degisim Olanaklari

1.

Yaygin egitim olanaklarina erisim, sivil toplumun
uluslararasi deneyimlerini Kibris’a aktarma ve tiim
toplumlarin hassasiyetlerine saygi gostererek yerel
kosullara uyarlama konusundaki basarili cabalariyla
artmistir. Egitim konusunda yukarida belirtilen zorluklarda
kuguk acilimlar yapilirken, tarih egitiminin uzlasma igin
oneminin altini ¢izen adimlar atilmistir. AHDR savas, baris,
kimlik, ve ‘6teki’ gibi 'zor’ veya tartismali konularda ¢ok
ihtiyac duyulan tartismalara olanak taniyacak tarih egitimi
materyalleri ve kilavuzlar hazirlamistir.

Sivil toplum kuruluslar (STK’lar) Dayanisma Evi ve
Magusa Avenue Garage gibi fiziksel alanlar yaratmistir.
Bir tarih inisiyatifi olan bah¢é¢ gibi fiziksel olmayan alanlar
da, toplumun farkli kesimlerinden insanlarin bilgi edinmesi,
distinmesi ve aktif olarak diyaloga girmesi icin bireylerin
kolektif cabalaryla yaratiimistir.

Ayrica, ‘lmagine’ gibi projeler tiim toplumlardan 6grenci
ve 6gretmenler arasinda temas kurmayi tesvik ederek,
basmakalip yargilara meydan okumakta, cesitlilik
hakkinda farkindalik yaratma ve siirdiiriilebilir barigin
gelistirilmesine katkida bulunmaktadir. Tarihsel Diyalog
ve Arastirma Dernedi tarafindan Egitim Teknik Komitesi
himayesinde Almanya Federal Cumhuriyeti Disisleri
Bakanligi'nin finansmaniyla basarili bir sekilde yiratiilen
‘Imagine’projesi, 6zellikle irkgilik karsiti/baris/insan haklari
egitimi konularinda dernegin gorinurligind artirmistir.
2017-2022 yillari arasinda iki-toplumlu atolye calismalarina
714 6gretmen esliginde toplam 6117 6grenci katiimistir.
Ogretmen egitimlerine 518 d6gretmen daha katiimis,
ayrica 2019'da ise 92 mudir okul yoneticileri konferansina
katilmistir.

Son 10yilda, farkli paydaslar arasinda pek ¢ok yeni ittifak ve
is birligi gelistirilmis ve boylelikle geleneksel olarak uzlasma
aktivitelerinde yer almayan insanlara baska sdylemleri
duyma olanagi vermistir. Ornegin, béliinmenin dért bir
yanindan 6gretmen sendikalari STK'larla is birliklerini
yogunlastirmis ve Avrupa Egitim Sendikalari Komitesi
(ETUCE) altinda eylemler gergeklestirmislerdir. Benzer
sekilde, STK'lar her iki toplumda ve uluslararasi diizeyde yasa
yapicilar ve egitim yetkilileriile is birlikleri kurarak, is birligi,
ag kurma ve fon saglama firsatlarina erisim elde etmislerdir.
AHDR 6rneginde, Avrupa Konseyi ile olan is birlikleri,
dernegin gelismesinin en 6nemli destegini olusturmustur.

5. Avrupa Konseyi’'nin Kibris, Yunanistan ve Tirkiye

de dahil olmak tzere 17 lye Ulkede bir disiplin olarak
tarihin nasil 6gretildigine dair bilgi toplamak ve kullanima
sunmak amaciyla bélgede Avrupa’da Tarih Ogretimi
Gozlemevi'ni faaliyete gecirmesi olumlu bir gelismedir.

. Sonyillarda, Kibris Rum ve Kibris Tiirk egitim sistemlerinde

reform yapilmasi (6rnegin, 6gretim programlarinin gézden
gecirilmesi) yoninde gelismeler olmustur. Kibris Rum
toplumunda irkgilik ve ayrimcilik konularinin ele alinmasina
yonelik buttincil bir cerceve olan “Irk¢ihga Karsi Tuzlk ve
Irk¢i Olaylarin Yonetilmesi ve Kaydedilmesi Rehberi"nin
2015 yilinda kabul edilmesi buna bir 6rnektir. Kibris
Tirk toplumunda ise, 2016 yilinda “ilkégretim Program
Gelistirme Projesi” kapsaminda gelistirilen Kibris Tarihi
programlari ile, elestirel diistinebilen, baris ve demokrasi
kaltlriind igsellestirmis, insan haklarina saygil ve inisiyatif
alabilen bireyler yetistirme hedefine 6nem verilmektedir.

|
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Tarihsel Diyalog ve Aragtirma Dernegi’nin

(AHDR) Kibris'ta Egitim Yoluyla
Siirdiiriilebilir Bans Vizyonu ve ilkeleri

Bu Politika Belgesi, Tarihsel Diyalog ve Arastirma Dernegi'nin
Kibris'ta egitim yoluyla siirdUrilebilir barisa yonelik vizyonu
ve oncelikleri, dernegin gelecek yillardaki calismalarina 151k
tutmak, alandaki paydaslarla is birligi yapmak, calismalarimiza
destek saglamak, alandaki bilimsel gelismelere katkida
bulunmak ve diger kuruluslar icin kapsamli bir referans belgesi
yaratmak amaciyla yayinlanmaktadir.

Vizyon

Tarihsel Diyalog ve Arastirma Dernegi (AHDR), cocuklarin,
genglerin ve 6gretmenlerin Kibris'taki mevcut siddet
kilturayle® ilgili olarak karsi karsiya olduklari zorluklara etkili
bir sekilde yanit verebilmeleri icin gerekli kosullar yaratacak
bir egitim amaclamaktadir. Hedeflenen, bu egitimi bireyleri
baris kiiltlirl yaratmak icin gerekli bilgi, beceri ve tutumlarla
donatarak ve Duinya ile ve birbirimizle olan iliskimizi yeniden
dustinerek diizenlemektir. Bunu yaparken AHDR, BM¢, UNESCO’
ve Avrupa Konseyi® gibi uluslararasi kuruluglarin belgelerine
ve kilavuz ilkelerine bagl kalmaktadir.

Benimsenen bes ilke asadida siralanmistir.

Egitim, siddet kiiltiiriiyle ilgili 6ncelikli zorluklari ele
almak ve siirdiiriilebilir bir baris kiiltiiriinii tesvik etmek
icin kanita dayanmalidir. AHDR, calismalarini bilimsel
arastirmalara dayandirmaya devam etmeyi ve tarih egitimi,
baris ve irkcilik karsiti egitim ve ilgili alanlardaki en son
egilimlerden haberdar olmayi hedeflemektedir. Bu vizyonun
merkezinde, kaliteli egitim programlarinin olusturulmasi
ve uygulanmasini ve yeniliklere uyan egitim kaynaklarinin
gelistirilmesini kolaylastiran ilgili 6lcme, degerlendirme, destek
ve koordinasyon mekanizmalarinin devreye konulmasini
saglamak yer almaktadir. Bu caba, Kibris'in bulundugu kosullari
diger catisma ve catisma sonrasi toplumlarda diger ulkelerin
zorluklarindan ve basarilarindan ders ¢cikarmak amaciyla
iliskilendirmelidir.

5 Siddet kulturunun bilesenleri su sekilde siralanabilir: glice dayal iktidar
inanci, diismana sahip olma, otoriter yonetim, gizlilik ve propaganda,
silahlanma, insanlarin somdirilmesi, doganin somurilmesi, ataerki.
https://www.culture-of-peace.info/copoj/definition.html.

5 Bakiniz Surdirilebilir Kalkinma Hedefleri, BM Cocuk Haklari Sézlesmesi
(1989), BM Guvenlik Konseyinin “genclerin uluslararasi baris ve
glivenligin korunmasi, gelistirilmesi ve desteklenmesinde 6nemli ve
olumlu bir rol oynadigini” kabul eden 2250 (2015) sayili karari.

7 Bakiniz UNESCO (2022). Egitimi gelecek icin déndstiirmek. [Transforming
education for the future] https://unesdoc.unesco.org/ark:/48223/
pf0000382765. Ayrica bakiniz Sriprakash, A., Nally, D., Myers, K., &
Ramos-Pinto, P. (2020). Ge¢misle birlikte égrenmek: Irkcilik, egitim ve
onarici gelecekler. UNESCO Egitimin Gelecedi Raporu icin hazirlanmistir.
[Learning with the past: Racism, education and reparative futures. Paper
commissioned for the UNESCO Futures of Education Report.] Erisim
adresi: https://unesdoc.unesco.org/ark:/48223/pf0000374045.locale=en.

&  Bakiniz Avrupa Konseyi (2010). Demokratik Vatandaslik Egitimi ve insan
Haklari Egitimi Sarti [Charter on Education for Democratic Citizenship
and Human Rights Education], CM/Rec (2010)7 sayili Tavsiye Karari ve
Aciklayict Memorandum. Strasbourg: Avrupa Konseyi Yayinlari.

°  Bakiniz Avrupa Konseyi (2021). Kisaca Demokratik Kultlr Yetkinlikleri
Referans Cercevesi. Strazburg: Avrupa Konseyi Yayinlari. https://rm.coe.
int/prems-004721-the-reference-framework-of-competences-for-
democratic-cul/1680a27f24 adresinden erisilebilir.
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Erisilebilir, dinamik, merkezi olmayan 6grenme alanlan
ve aglar olusturularak is birligine dayali 6grenme ve
arastirmanin gelisimi saglanir. AHDR, fiziksel, sanal, duygusal
ve entelektlel alanlarin ve aglarin iliski kurma, uzmanhk
paylasimi, birlikte 6grenme ve kaynaklar birlikte yaratmada
oynadidi roli 6nemsemektedir. AHDR, egitimde kalite ve
yeniligi icerecek, farkindaligi artiracak ve her toplumda,
toplumlar arasi ve uluslararasi diizeyde sosyal degisim igin
harekete gecmeye ilham verecek bir paradigma degisikligine
yol acacak yeni alanlarin yani sira insan haklari, bars ve
dayanismaya yonelik zorluklarla basa ¢ikmak icin platformlar
olusturmayi 6ngérmektedir.

Egitim yalnizca elestirel ve demokratik bir anlayisi*®
degil, ayni zamanda ayrimcilik, yabanci diismanlidi, irkcilik,
asincihik, siddet, iklim degisikligi ve cevresel bozulmaya karsi
harekete gecmek ve kiiltiirlerarasi saygi ve dayanisma icin aktif
vatandashgi ve yurttas cesaretini' de tegvik eder. AHDR,
cocuklar ve gencleri seyirci olmak yerine toplumsal degisimin
aktif birer aktorii olmaya hazirlayan bir egitim hedeflemektedir.
Bu cabanin bir kismi, insan ve insan olmayanin birbirine bagh
oldugunu kabul etmeli ve 6grencileri ¢cevrenin korunmasina
yonelik somut eylemlere dahil etmek icin en iyi pedagojik
yaklagimi belirlemeye odaklanmalidir.

Tartismali veya hassas oldugu disiintlen konulari yeniden
ele alabilmek icin ge¢misle yaratici ve yapici bir sekilde
ilgilenen tabandan tavana ve demokratik prosediirleri
izleyen kapsayici ve katilimci bir yaklasim s6z konusudur.
AHDR, bireylerin ¢oklu kimliklerine saygi gosteren ve
gecmisin tek yanh ve 6zcii temsillerinden kaginan bir egitim
hedeflemektedir.

Egitim, inisiyatiflerin sorunsuz ve yaygin bir sekilde
uygulanmasinin yani sira surduirulebilirligini saglamak igin
hassas konulari ele alirken stratejik bir yaklasim izler.
AHDR, hem 6rgiin hem de yaygin egitimde ilgili paydaslarin
glclerini birlestirmelerini ve is birligi yapmalarin, girisimlerini
tim toplumlari g6z 6niinde bulundurarak tasarlamalarini ve
kimsenin geride kalmayacag bir sistemi dnermektedir.

% Demokratik anlayis hayatin her alaninda su niteliklerden olusur:
empatik, katilimci, profesyonel, 6nyargi karsiti, yaratici, esprili, motive
edici, saygil, esit. https://www.7xjung.de/en/.

" Yurttas cesareti, sosyal bir durumda adaletsizlik, ayrimcilik ve istismar
durumlarinda bireysel bir eylem bicimi olarak tanimlanabilir. Schwan,
G. (2004). Yurttas Cesareti ve insan Onuru: Bati Demokrasisinin Temel
Degerlerine Saygr Nasil Yeniden Kazanilr. [Civil Courage and Human
Dignity: How to Regain Respect for the Fundamental Values of Western
Democracy.] Social Research: An International Quarterly 71(1), 107-116.
doi:10.1353/50r.2004.0024.

c Paydaglar

Egitim paydaslari belirlenen vizyon, dncelikler ve 6nerilerle
ilgili olarak degisimi tesvik etmek icin kesisen ve ortlisen
sorumluluklara ve firsatlara sahiptir. Asagidaki tabloda paydas
ekosistemi'? ve paydaslarin 6ngériilen rolleri ve is birligi
alanlari 6zetlenmektedir. Bunlar, asagida ana hatlari verilecek
olan énerilerin uygulanmasiicin AHDR ile 6ngoriilen etkilesime
gore siniflandiriimis ve yerlestirilmistir.

Kim harekete ge¢melidir?

STK'lar

Kampanyalar, programlar ve etkinlikler
yoluyla toplumsal farkindalig artirmak,
tlm sesler ve diyalog icin alanlar
yaratmak, yasa yapicilarin calismalarini
desteklemek ve sorgulamak

Arastirmacilar

ihtiyag ve zorluklarin haritasini
cikarmak, mufredati ve ders
kitaplarini analiz etmek, eylem icin
somut oneriler sunmak ve politika
olusturmaya rehberlik etmek

Ogretmenler

Politika olusturma, planlama,
uygulama ve degerlendirmenin tim
asamalarina katilmak

Genglik orgutleri

Eylemler ve projeler baglatmak ve
kararlan etkilemek ve sekillendirmek
icin sosyal, egitimsel ve siyasi
stireclerde aktif aktorler olarak yer
almalarini talep etmek

Kime damigiimalidir?

Sendikalar

Sosyal ve egitimsel konulara birlikte
ve kapsamli bir sekilde yaklasmak,
glic birligi yapmak ve egitime esit
erisim ve nitelik talebinde bulunmak

Okul idarecileri

Okullarinda baris kiilttrinin
katilimci ve demokratik bir sekilde
gelistirilebilecegdi kosullar yaratmak
icin tim okulu kapsayan bir yaklasim
benimsemek

Yerel yonetimler

Genglerin ve STK'larin bans kiltiriyle
ilgili girisimlerini ve programlarini
kendi eylemleriyle ve bolge
sakinlerine, ebeveynlere, cocuklara ve
genclere ulasarak tesvik etmek

Okul-aile birlikleri

Egitim yoluyla strduruilebilir barisin
tesvik edilmesiyle ilgili politika ve
programlarin uygulanmasina iliskin
diyalog sureglerine katilmak

Bu liste daha da genisletilebilir. Ancak, pratik nedenlerden dolayi
sadece bu raporun hazirlanmasi stirecinde gorislerine basvurdugumuz

paydaslari icermektedir.

Eylemlerin
siirdiiriilebilirligini kim
desteklemelidir?

Medya

Kapsayici bir dil ve siddet icermeyen
iletisim yaklasimlar benimsemek
ve paydaslari egitimde attiklari
adimlardan sorumlu tutmak

Siyasi partiler

Egitim vizyonu, eylem plani, politika
onerileri ve izleme ve degerlendirme
mekanizmalari gelistirmek

Uluslararasi orgiitler

Egitim programlarina finansman ve
destek saglayarak rol oynamak. Yerel
yetkilileri ve hiikiimetleri uluslararasi
anlasmalar ve cerceveler konusunda
sorumlu tutmak

Ozel sektor

Kurumsal sosyal sorumluluk
baslatmak ve ortakliklar, finansman,
teknik uzmanlik, egitim ve
savunuculuk yoluyla sosyal degisime
katkida bulunmak
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Vizyon ve prensipler 1siginda, bu bolimde dort dncelik
alaninailiskin 6nerilerimizi'®* sunuyoruz:

1.

2
3.
4

Ogretim programlari ve materyalleri

. Ogrenme kiiltiirii ve pedagojik yaklasimlar

is birligi ve katiim icin aglar ve alanlar
Egitim politikasi ve uygulamasi

Oncelik 1: Ogretim programlari ve materyalleri

1.

Tim paydaslar, kiiclik yaslardan itibaren taraflar arasinda
saglikli bir diyaloga olanak saglamak icin ¢oklu bakis
acilarina ve ¢oklu anlatilara, kimliklere ve goruslere saygiyi
guclendirmelidir. Bu, 6grencilerin tartismal konular
hakkinda bilgi edinmelerini ve bunlarla basa ¢ikmalarini
saglamak ve sosyal ve duygusal becerilerini gelistirmek
amaciyla tartisma, diyalog ve aktif dinleme becerileri gibi
metodolojik araglari 6gretim programlarina entegre ederek
yapilabilir. Bu ayni zamanda ¢oklu kimliklerin kucaklandig
daha genis bir vatandaslk anlayisini destekleyerek de
yapilabilir.

Tim paydaslar, krizdurumlarinda (catisma, miilteci krizi,
pandemi vb.) etkili bir sekilde harekete gecebilmek icin
kolektif sorumlulugu ve dayanikliligi pekistirmek lizere
elestirel diistinceyi beslemelidir.

Yasa yapicilar, STK'lar ve 6gretmenler demokratik
vatandashgin, sosyal adaletin ve hakkaniyetin temel
ilkelerini tesvik etmeli ve insan haklarini politika diizeyinde
ve okullarda program boyunca ve ayni zamanda 6grencileri
toplumsal projelerde ve anlamli bir etkisi olan diger
faaliyetlere dahil ederek desteklemelidir.

Yasa yapicilar, STK'lar, genclik drgiitleri, sendikalar ve
siyasi partiler baris, vatandaslik, insan haklari, cevre ve
kiiresel egitim' konularini 6gretim programlarina dahil
etmeli ve egitim siirecinde bu tir konularin ele alinmasi
icin somut oneriler sunmalidir.

STK’lar, 6gretmenler ve sendikalar savas, catisma, travma
ve baris gibi makro konulari tartismak icin psikososyal
konular ve kimlik gibi mikro ve bireysel konularla
iliskilendirmelidir. Benzer sekilde, hassas konularin
tartisilabilmesi icin gerekli mesafeyi saglamak amaciyla
yerel konular bolge veya diinya baglamina oturtulabilir.
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Oneriler listesi tam kapsamli degildir ve 6nerilen bazen birbiriyle
cakisabilir.

2050'ye kadar Kiresel Egitime iliskin Avrupa Deklarasyonu (2022)
(Dublin Deklarasyonu) [The European Declaration on Global Education
to 2050] asagidaki tanimi dnermektedir: “Kiresel Egitim, insanlarin
diinya ve diinyadaki yerleri (izerine elestirel bir sekilde distinmelerini;
gozlerini, kalplerini ve zihinlerini yerel ve kiresel diizeyde diinyanin
gercekligine acmalarini saglayan egitimdir. insanlar sosyal ve
iklim adaleti, baris, dayanisma, hakkaniyet ve esitlik, gezegenin
strdurdlebilirligi ve uluslararasi anlayisin oldugu bir dlinya yaratmak
icin anlama, hayal etme, umut etme ve harekete ge¢gme konusunda
gliclendirir. insan haklarina ve cesitlilige sayguyi, kapsayiciigi ve simdi
ve gelecekte herkes icin iyi bir yasami icerir” https://bit.ly/3MipuHC
adresinden erisilebilir.

6. Yasa yapicilar, STK'lar ve sendikalar, kapsayici egitime,

egitim basarisina ve demokratik kilttre katilmaya katkida
bulunmak; gé¢men ve 6tekilestirilmis 6grencilerin egitime
dahil edilmesini desteklemek ve basmakalip diistinceleri
yikmak ve deneyimleri paylasmak icin bir arag olarak erken
cocukluk doneminde cokdilli ve kiiltiirlerarasi egitime'®
yatirnm yapmalidir. Bu, ¢okdilliligin tesvik edilmesi, dil
ogrenimi ve Kibris'taki dil gesitliligin arastiriimasi ile birlikte
yurattlmelidir.

Yasa yapicilar, STK'lar, arastirmacilar ve sendikalar,
elestirel diistinmeyi, coklu bakis acilarini, sorun ¢6zmeyi,
is birligini, arabuluculuk ve muzakere becerilerini, 6z
degerlendirmeyi ve sefkat gostermeyi cesaretlendiren,
elestirel ve aktif empati becerileri ortaya koymay!'s,
dayanismayi ve baris icinde bir arada yasamayi tesvik eden,
genel kabul gérmus uluslararasi cerceve ve standartlar
cercevesinde, glinimuiz sartlar, kiltlr ve mevcut duruma
uygun olan egitim materyalleri gelistirmelidir. Materyaller,
hem yeni medya platformlari hem de ana akim medyayi
kapsamli ve stratejik bir sekilde kullanarak dagitiimalidir.

Avrupa Konseyi, c¢okdilli ve kiltiirlerarasi egitim vizyonunu,
ogrencilerin “vatandas olarak etkin bir sekilde hareket etmelerini, bilgi
edinmelerini ve &tekilige karsi agik tutumlar gelistirmelerini saglayacak
dil ve kiltiirlerarasi yeterliliklerle” donatilmasi olarak tanimlamaktadir.
https://www.coe.int/en/web/platform-plurilingual-intercultural-
language-education/the-founding-principles-of-plurilingual-and-
intercultural-education adresinden erisilebilir.

Elestirel ve aktif empati, elestirel disiinme ve 6z degerlendirme ile
baglantilidir ve bagkalariyla dustinceli bir sekilde temas kurmak,
onlarin fikirlerine 6zenle yaklasmak ve degisim icin harekete gegmek
anlamina gelir. Bkz: Zembylas, M. (2019). Baris egitiminde empati icin/
hakkinda 6gretim [Teaching for/about empathy in peace education].
In Z. Goldberg & S.C. Knittel (Eds.), Routledge Handbook of Perpetrator
Studies (pp. 369-373). New York: Routledge.

Oncelik 2: Yenilik¢i pedagojik yaklagimlar ve siireclerle
desteklenen farkli bir 6grenme kiiltiiriiniin tesvik edilmesi

1.

3.

Yasa yapicilar ve sendikalar, tarih ve baris egitimi
alanlarindaki arastirmalara yatirim yapmal ve teori ile
pratik arasindaki boslugun kapatilmasina katkida bulunan
bilimsel acidan 6zenli proje ve girisimleri mimkin
kilan destek mekanizmalari kurmalidir. Bu, elestirel ve
degerlendirme yapabilen pratisyenlerin yetistirilmesiicin
ogretmenler, okul idarecileri ve pratisyenlerin ihtiyac ve
onceliklerine gore dikkatle tasarlanmis mesleki gelisim
olanaklar sunmakla paralel olarak ele alinmalidir.

. Yasa yapicilar, STK'lar, okul idarecileri ve okul aile

birlikleri yetiskin egitimine yatirim yapmali ve yasam boyu
ogrenmeyi tesvik etmelidir. Baris egitimi girisimlerinin
basarili bir sekilde uygulanmasini saglamak icin aileler ile
is birligi yapmali ve onlarla iletisim kurmalidirlar.

Toplumda cogulculugu desteklemek, tarihle ilgili yanlis
bilgi ve dezenformasyonla miicadele etmek, asiricilik
ve radikallesmeyle micadele etmek igin bilgi erisim
sistemlerindeki algoritmik stiregler ve elestirel olmayan bilgi
tUketiminin ilgili potansiyel riskleri hakkinda farkindalik
gibi dijital ve medya okuryazarligi yasa yapicilar, STKlar,
arastirmacilar ve medya tarafindan tesvik edilmeli, ayni
zamanda yeni teknolojilerin (sanal gerceklik ve yapay
zeka gibi) baris, dayanisma ve empatiye olasi katkilari
vurgulanmalidir.

Tiim paydaslar, glincel yaklagimlar, uygulamalar, akimlar
ve terminolojiyi takip etmek icin gelisime acik bir zihniyet
gelistirmelidir.

Yasa yapicilar, STK'lar, 6gretmenler ve genclik orgiitleri
ogrencilerin siyasi farkindaliklarini (demokratik haklar ve
degerler), katilim ve eylemlilik duygularini gelistirmeli ve
yurttas cesaretini gliclendirmelidir. Yurttas cesareti, bireysel
eylemlilik ve hesap verebilirligin gelistirilmesini saglar ve
bireyleri guiclendirir.

STK’lar, genclik orgiitleri ve 6gretmenler aktif
vatandaslik, yurttas cesareti ve demokratik bir zihniyetle
baglantili deger ve becerileri girisimcilik ve istihdam
edilebilir olmakla iliskilendirmeli ve bdylece genclerin
ilgisini cekerek gelecekte onlara sunulabilecek egitim ve
is olanaklarini arttirabilir.

STK'lar ve 6gretmenler, 6grencilerin ilgisini artirmak ve
onlari diyaloga dahil etmek icin tarih egitimini giinimuz ve
glincel olaylar arasinda bir iliski kurulmasini saglamalidirlar.
Ayrica 6grencilerin tarihsel anlamalarini gelistirerek
¢ikarimda bulunma, sebep-sonug iliskisi kurma becerilerini
artirmayi, gelecek icin dersler cikarmayi ve sosyal degisim
icin harekete ge¢gme konusunda onlari esinlendirmeyi
amaclamalidirlar. Ayni zamanda STK'lar ve 6gretmenler,
bellek ile ilgili ve hassas konularin ele alinmasi da dahil
olmak lizere uzlasma ve baris insasi siirecine yardimci olmak
icin tarihsel anlatilarin nesiller arasi degisimini konusmaya
dahil etmelidirler.

8.

9.

Yasa yapicilar, STK'lar, 6gretmenler ve yerel yonetimler
egitim programlarini tiim 6grencilerin fikirlerine ve farkli
ogrenme ihtiyaclarina goére sekillendirip cesitlendirerek
kapsayicilik konusunda ilerleme saglayabilirler.

Yasa yapicilar, STK'lar, 6gretmenler ve siyasi partiler,
barisa yonelik egitimsel degisim slirecinde son derece
onemli bir arag olabilecek tarihsel diyalogu dogru kosullar
altinda kullanarak ortak bir vizyon gelistirmek icin
ogrencilerin veya katimcilarin gorus ve fikir aligverisinde
bulunmalarina olanak taniyan is birligine dayali bir yaklasim
kullanmahdirlar.

10.STK’lar, genglik orgiitleri, 6gretmenler ve yerel

yonetimler, glincel kalmak, yeni kitlelerin etkilesimini
saglamak ve kolektif sorumluluk ve eylemi tesvik etmek icin
ortak ve kesisen meseleleri kullanmalidirlar. Ornegin, adada
son zamanlarda yasanan cevre felaketleri sonucunda,
her iki toplum arasinda is birligine ihtiya¢ duyuldugu
ortaya ¢ikmistir. Daha genel anlamda, kullanilabilecek
bir yaklasim, gezegendeki tiim insanlarin bir “yeryGzu
toplulugu” olusturdugunu ve bu nedenle (nispeten) kiigiik
catismalarimizin Ustesinden gelerek gezegen eksenli bir
dusiince ve dayanisma gelistirmemiz gerektigini 6ne siiren
“Anayurt Diinya” bakis acisidir'”. Ogrenmeyi gercek diinya
sorunlariyla iliskilendirmek okul-toplum ortakliklarini da
gliclendirebilir.
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Egitimcilerin ihtiyac ve onceliklerine gore
dikkatle tasarlanmis mesleki gelisim olanaklari

sunmak

Morin, E. & Kern, A. B. (1999). Anayurt Diinya: Yeni Milenyum icin Bir
Manifesto [Homeland Earth: A Manifesto for the New Millennium].
Cresskill: Hampton Press. Kitaptan esinlenen Avusturya Baris
Arastirmalari Merkezi'nin (Austrian Peace Research Centre - ASPR)
Homeland Earth Kampanyasi 2021 yilinda hayata gegirilmistir.
https://www.globalcitizenshipfoundation.org/article/education-
for-homeland-earth-framework-to-mainstream-global-citizenship-
education-the-austrian-experience.
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Oncelik 3: is birligi ve katilim icin yeni aglar ve alanlarin
yaratilmasi

1. STK'lar ve genglik orgiitleri yerel ydnetimler, toplum
egitim merkezleri ve kurumlarla (6rnegin, yerel tarih
kultpleri, muzeler ve Universiteler) birlikte calisarak tim
toplumlarla, bélgedeki STK'larla ve genclerle iliskiler
kurmal ve istisarelerde bulunmalidir; boylelikle ortak
sahiplenilen programlar ve stratejiler gelistirip mevcut
arastirma ve uygulamalari destekleyebileceklerdir.

2. STK’lar, genclik orgiitleri, 6gretmenler ve okul
idarecileri acik havada, deneyimsel ve mekana dayali
o6grenmenin gerceklesebilecegdi erisilebilir, alternatif ve
Ozerk givenli alanlar yaratmali ve ayni zamanda insanlarin
fiziksel olarak bir araya gelemedigi durumlarda mekanlari
sanal olarak canl tutmak icin teknoloji/video-konferans
platformlarindan faydalanmalidir.

3. Yasayapicilar, STK'lar ve arastirmacilar, uzmanliklarini
paylasmak, yenilik¢i 6gretim ve 6grenim materyallerini,
dijital araglari, cevrimigi veri tabanlarini ve yayinlari birlikte
olusturmak ve sosyal degisim icin egitimde yaklagim
degisikligini hedefleyen herhangi bir girisimin basari
olasiligini en Ust diizeye ¢ikarmak icin Kibris genelinde
ve uluslararasi diizeyde farkl paydaslarla (tUniversiteler,
arastirmacilar, akademisyenler, sanatgilar, yasa yapicilar
gibi) disiplinler arasi ortakliklar, ittifaklar ve is birligi aglari
kurmalidir.

4. Yasa yapicilar ve okul idarecileri, ortak egitimi'®
Kibris'taki farkli toplumlar arasinda egitim yoluyla toplumlar
arasi temas, iletisim ve is birligini artirmak icin bir platform
olarak kullanmali ve bunu stratejik ve kademeli olarak
genisleterek bu secenegi tercih edenler icin entegre
egitim'® yapilarini tesvik etme olasiligini incelemelidir.

5. Yasa yapicilar, UNESCO ve Avrupa Konseyi yonergeleri
dogrultusunda, Kibris'taki iki egitim sistemi arasinda ve
orglin ve yaygin egitim arasinda, mirasin ve cevrenin
korunmasi ve nefret séyleminin, her tirlt ayrimciligin ve
yabanci diismanliginin 6gretim programlarindan, ders
kitaplarindan ve okul uygulamalarindan kaldiriimasi gibi
ortak ilgi alanlarini belirlemek tizere bir koordinasyon
platformu olusturmahdir.

6. Yasa yapicilar, STK’lar ve uluslararasi kuruluslar,
genclerin ve 6gretmenlerin farkl bakis acilaryla etkilesime
girmeleri, yerel ile bolgesel ve kiiresel arasinda baglant
kurmalari ve uluslararasi deneyimlerden 6grenmeleriigin
uluslararasi deg@isim programlarini tegvik etmelidir.

8 Kuzey irlanda Egitim Otoritesi Paylasimli Egitimi su sekilde
tanimlamaktadir: “Farkh sektorlerden okullarin, 6grencilere, calisanlara
ve topluma is birligine dayali ve anlamh 6drenme deneyimleri
edinmeleri icin firsatlar sunmak Uizere ortaklik icinde calismasi.” https://
www.eani.org.uk/parents/shared-education.

9 Kuzey irlanda drneginde entegre okullar, farkli deneyimlerden gelen
cocuklarin bir arada egitim goérmesini saglamaktadir. https://www.
education-ni.gov.uk/articles/integrated-schools.
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7. Yasa yapicilar ve STK’lar diasporanin baris insasindaki
roliind kabul etmeli ve barisin desteklenmesi icin diaspora
okullariyla is birligi yapmalidir.

8. STK’lar, genclik drgiitleri, 6gretmenler, sendikalar ve
okul idarecileri, baris egitimiyle ilgili proje ve faaliyetlerin
sorunsuz bir sekilde uygulanmasini glivence altina almak,
egitim paydaslari arasinda sahiplenmeyi gelistirmek ve
sivil topluma karsi gliven insa etmek icin yetkililer ve karar
ahiclarla bir is iliskisi gelistirmeli ve is birliklerini glivence
altina almahdir.

Oncelik 4: Egitim politikasi ve uygulamasina yeni ve
demokratik bir yaklasim

1. Yasa yapicilar, arastirmacilar ve siyasi partiler, cesitli
yonetim dizeylerinde, egitim uzmanlarinin katkilari ve
farkli paydaslarin aktif katilimiyla egitim planlamasi ve
politika belirlemede kanita dayali bir yaklasim kullanan
mekanizmalar olusturmahdir.

2. Yasa yapicilar, STK'lar, sendikalar ve okul liderleri,
okullar miinferit faaliyetler yerine tiim okulu kapsayacak
ayrimcihik/irkgihk karsiti politikalar gelistirmeleri,
uygulamalari ve degerlendirmeleri icin desteklemelidir.
Ayrica, tim okulu kapsayacak yaklasimlarinin basarili bir
sekilde uygulanmasini saglamak icin 6gretmenlere siirekli
danismanlik ve destek saglamalidirlar.

3. Yasayapicilar, STK'lar, arastirmacilar, sendikalar, okul
idarecileri ve siyasi partiler glic ve ayricalik konularini
ele alarak ve daha esitlik¢i yonetim sistemleri olusturarak
demokratik bir kultur gelistirmelidir.

4. Yasayapicilar, STK'lar, genclik orgiitleri ve siyasi partiler,
Orgiun ve yaygin egitimde ruh saghgini ve farkindahkli
calisma ortamlarini tesvik eden politikalar ve platformlar
gelistirerek radikallesme ve asiriciliga karsi dayaniklilig
artirmahdir.

5. Tiim paydaslar etnik, toplumsal koken, yas, cinsiyet, toplumsal
cinsiyet veya irk ayrimciligina meydan okumak icin kapsayici
bir dil kullanmali, dilin 6nyargy, irkgilik ve nefreti pekistirmedeki
glclni dikkate almali, insanlarin sosyal ve siyasi kimliklerin
kesismesi nedeniyle farkli tahakkiim veya imtiyaz tirleriyle
karsi karstya kalabileceginin farkinda olmalidir.

6. Tiim paydaslar, cocuklari ve gengleri diyalog ve karar alma
stireclerine anlamli bir sekilde katilmalari i¢cin gliclendirecek
cerceve ve platformlar olusturmali veya mevcut olanlari
kullanmalidir.

7. Ogretmenler ve okul idarecileri, toplum tarafindan
otekilestirilmis gruplarin/risk altindaki 6grencilerin
erken tespitine ve gli¢clendirilmesine yatirrm yapmali,
ayni zamanda herkesin surecin bir parcasi oldugunu
hissetmesini ve slirece dahil olmasini saglamalidir.

8. Yasayapicilar, STK'lar, genclik orgiitleri, 6gretmenler,
sendikalar, okul idarecileri ve yerel yonetimler, tarihsel
‘6tekileri’insanlastirmak ve yeni gelen niifuslara ve hassas
gruplara agik olmak icin anlamli temasi artirmanin roliini
vurgulamalidir.

Etnik, toplumsal koken, yas, cinsiyet, toplumsal
cinsiyet veya irk aynnmaligina meydan

okumak icin kapsayia bir dil kullanmak, dilin
onyarg, irkilik ve nefreti pekistirmedeki

giiciinii dikkate almak, insanlarin sosyal ve
siyasi kimliklerin kesismesi nedeniyle farkli
tahakkiim veya imtiyaz tiirleriyle karsi karsiya
kalabileceginin farkinda olmak

Tarihsel Diyalog ve Arastirma Dernegi (AHDR) olarak, farkh
bakis acilari ve séylemler ile baris siireclerinden bagimsiz
olarak, yapisal degisim ihtiyacini ve suirdirilebilir baris vizyonu
icin tim paydaslarin aktif ve devamli desteginin ve is birliginin
Onemini gorlyoruz. Ayrica, cabalarin ve midahalelerin,
yerel ve kiresel zorluklar ve gelismeler de dahil olmak tGzere
baglamsal faktérler goz 6niinde bulundurularak kademeli
olarak baslatilmasi gerektigini de kabul ediyoruz. AHDR
vizyonunun ve onerilerinin ileriye goétirilmesinde tek bir
kurulus veya paydas tek basina sorumluluk tasimamaktadir.
Aksine, bu hedeflerin her birine ulasiimasi ancak farkl
paydaslarin cabalarini karsilikh mutabik kalinan sonuglara
yonelik olarak koordine etmeleri halinde gerceklesecektir. Bu
nedenle, bu stratejinin uygulanmasinin énemli bir bileseni,
AHDR’nin 6nceki basarilari Gizerine insa edilerek koordinasyon
veis birliginin artirlmasinin tesvik edilmesidir. Bu dogrultuda
AHDR, farkli paydaslari bir araya getirme konusunda liderlik
goOstermeye kararldir. Stireci kolaylastirmak icin, bu stratejide
ozetlenen oneriler cok yilli bir eylem planina donustirilecek
ve ilgili eylemler izlenecek ve degerlendirilecektir.

Egitim, 6nerilen yeniliklerin stirdirilebilirligini saglamak
icin tim paydaslarin katilimiyla kapsayici ve katilimci olmalidir
Kanita dayali ve disiplinlerarasi bir yaklasim izlenmelidir.
Ayrica, egitim paydaslarinin dijital araglarin ve e-6grenme
kaynaklarinin ve kurslarinin gelistiriimesini iceren yaratici ve
yenilik¢i 6grenme yontemlerini uygulamalari gerekmektedir.
Egitimin amaci, 6grenci merkezli olmak ve 6grencileri aktif
vatandaslar olarak yetistirmektir. Stirdurulebilir baris, erisilebilir,
merkezi olmayan ve alternatif alanlarin ve is birligi aglarinin
kurulmasini gerektiren bir degisim siirecidir. Bu adimlar, hem
toplum icinde hem de toplumlar arasinda gliven insa etmemizi
ve cesitlilie saygi duymamizi saglayabilir.

AHDR, sistemdeki kiiclik kirllmalarin bile aslinda birer
zafer olarak kutlanmaya deger oldugunu ve bunlarin egitim
yoluyla baris icin ¢alisanlarin psikososyal dayanikliligina katkida
bulunmasi gerektigi anlayisini benimser. AHDR, egitimin
strdurdlebilir baris icin tek arag olmadigini kabul etmekle
birlikte, toplumda 6nemli bir doniisiime yol acabilecegini
savunmaktadir.
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EFTPA®O NMOAITIKHX

EKMAIAEYZH A TH BIQZIMH EIPHNH ZTHN KYTIPO
D

lpooiuto

O'Opioc lotopikol Alaldyou kat Epeuvag (OIAE) sival évag un
KUBEePVNTIKOG, un KEPSOGKOTIIKOG, SI0KOIVOTIKOG OPYAVIOUOC,
miou 16puBnke otnv Kumpo, to 2003. Me tnv mdpodo Twv
XPOVwV, 0 OUINOG €xEl CUMBANEL, IE TO £PYO TOU, OTOUG TOEIC
¢ lotopiknig Ekmaideuong kattng Ekmaideuonc yia tnv Eiprivn,
npowbwvtag, mapdAnAaq, TNV Katavonon, To SidAoyo Kal thv
KpITikA okéYn. O OIAE mpowBei mapaA\nAa, eukaipieg yia
S10KOWVOTIKA CUVEPYATIa KAl AVAMTUOGEL EKTTALOEUTIKO UNKO
OXETIKO HIE TOUC TTIO TTAVW TopE(G. Exel 1I6pUoEL emiong To It
NG Zuvepyaoiag, £va KOIVOTIKO Kal EKTTAIOEUTIKO KEVTPO OTN
Nevkwoia- mapéxel TOAUAPIOUEG EUKAIPIEG O EKTTAIOEUTIKOUG
Kal Hadntéc/pleg OAwV Twv eKMAeUTIKWY Babuidwv amd
OAEC TIC KOWVOTNTEC, YIa avATITUEN TWV IKAVOTHTWY TOUC:
npowBei TNV e€gpevivnon TNG KANPOVOUIAG Kal TNG UVAUNG
MEOW TTEPITIATWY OTNV TTOAN KAl EMOKEPEWV PEAETNG, EVW
ouvepyaletal pe ekmaISEVTIKOUCE POPEIC yia TNV Eloaywyn
KAWVOTOHWV TTAlSaYWYIKWVY TIPOCEYYIOEWY OTNV TUTTIKA KAl TN
pn-tumikn ekmaideuon. Emmiéov, o Ophog mapéxel €6apog Kat
EUKAIPIEC yIa TNV TPOoWBNoN Mg KOUATOUPAG CUMPIAIWONG,
Biwotung elprivng Kal pun Biag péow WIag moloTIKNG eKkmaideuong,
oUUPWVA LE TO S1EBVEC TTAAIOI0 KAl TIC KATEUBUVTIPLEC YPAUMES
NG UNESCO kal Tou Zupfouliou TnG Eupwrng.

Eicaywyn
To mapov Eyypa@o MoAITIKAG TPOCPEPEL VA ONOKANPWHEVO
mAaiolo yla tnv mpowBnon tng Blwoipng elprivng otnv Kumpo
péow puag ekmaidsuong mou mpowOei Ta avlpwmva
Sikawwpara kat Tn dSnuokpartia, Tn StaMOMTIOHIKN
alAnA&gyyun, TNV KOWWVIKA Sikaioauvn Kal T CUMTIOvIa,
™ KN Bia, TOV avTipatcioHo, TRV I0OTNTA TWV PUAWV Kai Tn
Brwotpn avantuén. Auto To éyypa@o ameubUveTal og YOpPEig
OXETIKOUG UE TOV TOMEA TNG ekmaideuong (uelBuUVOUC/EG
Xapa&ng mohitikng, SieubuvTtég/pleg oxoleiwy, eKmadeUTIKOU,
EPELVNTEC/PLEG, TN veolaia® kKal uéAN TNG Kovwviag Twv
moAtwv). To mapodv éyypago Paciletal o€ mponyouuevo
‘Eyypago MoAtikn¢ tou OIAE, KaBw¢ Kal 0T CUGCWPEUUEVN
EUTTEIPOYVWHOOUVI TOU 0pYaVIOHOU amo T 6pacTnplomoinon
TOU 1000 oTnV Kumpo 000 kat oto e§wtepiko. Katabétel
TIPOTACEIG TTOU AapBAvouv umdYPn TIC UPIOTAUEVEC EUKALPIECG
KOl TIPOKANOCELG KAl amartoUv ouUVToVIoUS Kal ouvepyaaoia
METagL apxwv, oUWV Kal 0pyavwoewy Katd Tn Slapdpewon
KOl EQAPHOYN TIOAITIKWV.

lNa Toug okomoU¢g dnuioupyiag Tou MaPOVToC eyypPAPOU,
akoAouBnOnke pia Siadikacia dtaovAevong o Tpia otadia,
N OTIOI0 CUYKEVTPWOE TIG ATTOYELG EUTTEIPOYVWHOVWVY aTIO
Slagopouc kAddouc. 1o mAaioclo tng Stadikaciag avutng,
{ntABnke amd autol¢/€g va aflohoyrioouv Tnv Tpéxouca
katdotaon ¢ eknaidsuong otnv KUmpo, TI¢ TPOKANOELC Kal
TIC EUKALPIEC KAl VA TIPOTEIVOUV HIa OAOKANPWHEVN TTopEia
Spaonc. Auti n Sadikacia forinoe oTo va evtomoTouv
VEEG TAOELG OTNV EKMAISEUOT, VA YiVOUV GUVSECELG ME TIG

' Ta Hvwpéva EBvN, yla oTatioTikoUg okommoug, opifouv Tn «veohaia» wg
atopa nAkiag petady 15 kat 24 etwv. EkBeon Tou levikou Mpappatéa
mpog N evikr Zuvéleuon, A/36/215, 1981.

Mua ekmaidevon mov mpowOei ta avlpwmva
Sikawwpara kat ) dnpokparia, ™
StamoMtiopuki aAAnAeyyon, TV KOWGVIKR
Sikatoguvn Kat Tn gupmovia, T pn Bia, Tov
AVTIPATGLO|O, TRV LOOTNTA TWV GUAWV Kat TN
Biwotpn avamruén.

ONMUEPIVEG TOMIKEG, MEPIPEPEIAKEG KA TTAYKOOIEG TATELG
Kal va Yivouv ot KAAUTEPEG SuvaTég MPOTACEIG TOAITIKAG
yta tnv Komrpo. Ot ipotdoelg moAtikn¢ faci{ovTal 6To 6paua,
OTNV AmooTOAR Kal OTIG HEANOVTIKEG TIpoTEPpaIOTNTEG TOU OIAE,
OTIC TPEXOUOEC TAOEIG OTNV EKTIAIOEUON OE CUYKPOUGIAKEC,
METACUYKPOUOIOKEG KAl PETA-ATIOIKIAKEG KOIWVWVIEG, OTN
Slaoulevon tplwv eAcewv mou akohouBnBnKe yla tnv
mapaywyr Tou MapPOVTOG EYYPAQPOU Kal T CUVAPELD UE
TO TOTIKA AVAAUTIKA TIPOYPAUUATA KAl TIG EKTTAIOEUTIKEG
TIPOKANCELC.

210 mapov Eyypago MoATikng, n Biwoipun sipnivn
VoEital wg oToXoG Kat Siadikacia pappHoyng MOAITIKWV
Kal §pactnploTRTWV MoU AmMocKomouUv oTnV mMPoAnyn
OAwV TWV HopPWV Biag Kat TNV KaAA€pyEla KOUATOUPAG
€1pNVNG - éva dpapa ou mpowBeital amd tnv Atévra 2030 yia
™ Biwowun Avamtuén, mou eykpiBnke amo ta Hvwpéva EBvn 1o
2015. JuyKeKpléva, o oToxoG 4.7 TG ev Aoyw Atlévtag gival
va S1laoPaNIoTEl 0TI uEXPL TO 2030 «ONOI/€C 01 HaBNTEC/ pleg Ba
AMOKTHOOULV TN YvWwon Kal 8a kaAkiepyrioouv TI¢ Se€10TNTEC
mou XpeldfovTal yia va mpodyouv Tn Blictpn avantuén, péow,
peTa&l dAwy, TN ekmaidguong yia tn Plwoiun avamtuén kat
10 Blwotpo tpémo {wng, Ta avBpwmva Sikaiwpata, T 1I6dTNTA
TWV QUAWVY, TNG TPOAYWYNE TNE KOUATOUPAC TNG EIPRAVNG KAl
™G Un-Piag, T¢ maykéouag moAMTOTNTAC, KABWC KAl PEow
NG avayvwpIong TNG TTOAITIOTIKNAC TTOIKIAOHOP®Iag Kal TNG
OUUBOARG TOU TTOMTIOMOU oTn Blwotpun avantuén»2 Q¢ ex
TouTov, N Biwotun gprivn S&v voeital povo we amouacia Piag
1] CUYKPOUGCEWY, AANA WG «Hla BETIKT, SUVAUIKT) CUUUETOXIKN
Swadikaocia, otnv omoia evBappuvetal o Sidhoyog Kal ol
OUYKPOUOEIC eMAUOVTAL e TIVEUUA auolfaiag Katavonong
Kal ouvepyaaiag»’.

YAeopa 71/313 tng levikng Xuvélevong, Epyaociec g XTatioTiKAG
Emrtportri¢ oxetikd pe v Atévta 2030 yia t Biwoiun Avamtuén, A/
RES/71/313 (6 louhiou 2017), diaBéoipo otn Sievbuvon https://ggim.
un.org/documents/a_res_71_313.pdf.

YAoopa 53/243 tng levikng Zuvélevonc, Alakripuén kai mpdypauua
Spdong yia pia kouAtoUpa eiprivng, A/RES/53/243 (13 ZemteuPpiov
1999), 6wbéoo otn Sievbuvon http://www.un-documents.net/
a53r243.htm.
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Ta onueia mou akohouBoUv cuvoyilouv TIC TTPOKANCEIC Kal
TIG EVKAIPIEG TTOU UTIAPXOUV O€ OXE0N HE TNV olkodounon
MIaG KOUATOUpAG eiprivnc? kat un Biag otnv ekmaidevon.
AuTd ouyKkevipwONKav amd TIC CUVEVTEVEEIC Kal TIG
ou{NTNOEIC OTIC OPASEC E0TIAONG TTOU TTPAYMATOTTIOINCE O
OIAE pe evdlapepduevoug QopEiC yla Tnv ekmaideuon otnv
Komnpo. Ot mpokAnoelg avtikatontpilouv ta cuvext{oueva
EUTTOBI0 OXETIKA JUE TNV TUTTIKN EKTTAIOELON, EVW Ol EVUKALPIES
TIEPLYPAPOLV TIG UTTAPXOUCEG ELVOTKEG CUVONKEG yla ahhayr,
oupmeplapBavouévwy kat AAwv Tunwy ekmaidevonc. Moéco
€XOULE IPOXWPNOEL 0TNV eEKNMaidevon ta Tehevtaia 10
Xpovia; Mot Bpioketal n eknaidsuon 6cov agopd otn
oUuBOAR TG oTn Brwoiun iprivn otnv Kompo;

lMpokAnoeic

1.

H évvola tng elprivng oto ekmaideuTikd oUOTNUA, oXeTiCeTal
KUpIiwg He TN AVon Tou Kuriplakou Kat Ox1 anmapaitnta Je
0pPOUC OTIWGE N SLATOAITIOUIKT) AAANAEYYUN, 0 oEBacudg
Twv avBpwmivwv SIKAIWUATWY, N KOIVWVIKA Sikaloouvn,
N 1OTNTA TWV GUAWYV Kal N TIEPIRAAOVTIKN BlwoiudTnTa.

. OLTauToTNTEC Kataokevalovtal kat mpowOouvTal B

OUGIOKPATIKOUG Kal HOVOAIOIKOUG 6pou¢ 6To MAaiclo
™G EMionUNG eKMaideuong, 16iw¢ péow tng didackahiag
¢ lotopiag, Twv Kovwvikwy EmMotnpwv Kat Twv Nwoowv.
Ol TPOOTTIKEG KAl Ol apnynoslg mou Slagépouv amno
TA Kupiapxa agnynpata meplBwplomololvtal o€ KABE
KowvotnTa. H oxoAikn lotopia apopd Kupiwg TNV MOAITIKH,
TN Bia KAt Toug MOAEUOUC, AVTAVAKAWVTAC TOV TPOTIO HE
TOV OTT0i0 YiveTal avTIANTITO To TapdV Kal To pENNOV oTa
Kupiapxa agnynuata Twv SUo ekMadEUTIKWY TTAALCIWV.

Ot oXOAlIKOoi £0pTACHOI TWV £OVIKWV E£0PTWV
XPNOIHOMOIOUVTAl GUXVA yla T dnuioupyia evog
nOoug mou npoayel tn Sraipeon kat Tnv gxBpoTNTAQ,
evw 6ev TIPOAyoLV TNV KOVWVIKN SiKalooUvn, Tov apolpaio
ogfaopd, Tn ouvePYAsia, TNV AANAEYYUN KAl TNV EUTTAOKN
NG KOWVOTNTAG YIa KOWVWVIKI aAayn).

MapdAo mou £xouv KataPAnOei CUYKEKPIUEVEG TIPOOTIABEIEC
yla €l0aywyn EKMAISEVTIKWY TTAPEURATEWVY, TTOATIKWVY Kal
KATEUOLVTAPIWVY YPAUUWY YIa TNV €lpKvN, Ta avBpwmiva
SIKalwpaTa Kal TNV avTipatoloTIKn ekmaidevon, otnv
mpA&n, n ekmaideuon amoTuyXAvel va ETAPEPEL TO UAVUHA
ot n S1afiwon og MOAUTTONTIOUIKES, TOAUYAWGCOEC Kal
TOAUBPNOKEUTIKEC Kolvwvieg Ba mpémel va cuvodevetal
amé évtaén Kat EVOWPATWoN Kal OxL armo armAr agopoiwon
TWV aTOHWV e S1aPOoPETIKO UTIORABPO 1} SnUoYPAPIKO
XOPOKTAPA.
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To YAgopa 52/13 tng levikng Xuvéleuong, loAmiouds Eiprivng, A/
RES/52/13 (20 NogpPpiou 1997), mpoadiopilel Tov TOAITIOHO TNG EpHvNG
WG M OAOKANPWHEVN TTPOCEYYIoN Yia TNV TTPOANYN TG Biag kat Twv
Biotwv oUYKPOUOEWV Kal WG LA EVANAKTIKH AUON OTOV TTOAEHO Kal Tn
Bia, mou Baociletal otnv ekmaideuon yla TV €lprivn, otV MPowdnon
NG BIWOIUNG OIKOVOUIKAG KAl KOWVWVIKNAG avAnTuéng, oto oeBacud Twv
avBpwmivwy SIKAWUATWY, 0TNV 100TNTA METAEY YUVAIKWVY Kal avdpwy,
01N SNUOKPATIKY) CUUETOXH, OTNV EAEVBEPN POr TTANPOPOPLWV KAl OTOV
ag@onhiopd. AlaBéotpo oto http://www.un-documents.net/a52r13.htm.

5. Av kai, OswpnTikg, @aivetal va umtdpxel mpodBeon yla

alayry, yla mapadelypa 0oov a@opd oTnv KAANEPYELT
MLlag KOUAToUpag €lpnvng, otnv mpdén autd cuxvd dev
peTagpdaletal oe CUYKEKPLUEVN TTatdaywylkn dpaon. Ot
MAPASOCIOKEG EKTTAISEVUTIKEC TTIPAKTIKEG eV Teivouv va
KAANEPYOUV éva guVOoIKO TEPIBANNOV YIa TNV EQapPHOYR
Se€lotrTwy emiluong cuykpoUuoswy, SIATTPAYUATEVONG
kal Slahdyou, evepyoL un PBiag Kat evepyou MOMTOTNTAG.
Tavtdxpova, akoun Kat étav SISACKETAL N KOWVWVIKA
alhayn, n emtuyia opiletal pe akadnuaikolg 6pouG, e
€MikeVTPO TNV akadnpaikn emidoon kat éxL TNV TOLOTIKA
ekmaideuon Kal TIC IKAVOTNTES TwV HAdNTwV/plwyv yia
Snuioupyia Mo SNUOKPATIKWY, CUMHETOXIKWY KAl XWPIg
ATTOKAEIOOUC KOIVWVIWV.

. L& OPIOUEVEG MTUXEG TNG OXOAIKAG {wNG Kal TnG

EKTTASEVTIKAG NyEciag, akoAouBseital pia avotnpn
MPOCEYYIon amd MAVW MPOG Ta KATW, OTO TTAAICIO TNG
omoiag o didhoyog kat n cuppetox 6ev evBappuvovTal.
Yapxel ENAEPN XWPWV, CUCTNHATWY Kal SOUWV yla
ouvepyaoia HETAEU TWV eKMAISEVUTIKWY PopEwv o€ Béuata
KOIWVOU evllagpépovTog 1 avnouyiag. EmmAéov, umdpyxouv
TIEPIOPIOUEVEC EUKAIPIEG YIa SIKTUWON PETAED KAl EVTOC TWV
OXOA&lwV KAl TNG KOWOTNTAG. Ta EKMTAOEVUTIKA CUCTAMATA
eival oCUYKEVTPWTIKA Kal Ta oxoAeia Sev €xouv oxXedov
KAUia auTtovolia, yeyovog mmou, Katd Kaipoug, meplopilel
TIG EVUKAIPIEG YEQUPWONG TOU XAOMATOG METAEU TNG
S1daokahiag yla Kovwvikiy aAhayr Kal Tng epyaciag yia
v edpaiwon Tne.

. Hexknaidguon otnv Kmpo ayvosi tov KevTpiko poAo Tou

S1adikTUoUV 0TN S1IApOPPWON TWV AVTIARPEWV KAl TNG
{wn¢ Twv matdtwv Kat Twv véwv Kal Sev To avayvwpilel
w¢ TNy TANPo@dpNoNG ry/kat mapaminpo@dpnong. Ot
napwynuéveg pébodot Sidackaliag mou XpnaoipomolovvTal
otnv emionun ekmaideuon odnyouv oe EANNelPn
evOIAPEPOVTOC YA TIC YVWOELG, TIG a&ieg Kal TIG OTACEIG
mou mpowBouvtal otnV TA&N, EVW Ol PUNXaviopoi mou
XpNolomolovvTal yia TNV mpomaydvda Kat Ti¢ Peudei
€16\ 0EIC KaTaPEPVOUV va emMSpouV 0TN SIaUOPPWon TwV
AVTINAPEWV Kal TwV ISE0AOYIWV TWV VEWV.

. ‘Ocov apopd oTn BeouIKr UNTOCTHPIEN TWV TTPOOTIAOEILY

ylatnv mpowOnon tng ekmaidguong yia tn Bwotpn epnvn,
uTTdpxel ENAEIPN UNXAVICUWY TTapakoAovOnong Kat
aloAdéynong Twv oTPaATNYIKWV CGXESIAOHWV Kal
dpdaocewv. Autd dev agopd poévo mpoypdupata Kal
SpaoTNEIOTNTEC UN TUTTIKAG MABNONC Yia EKTTASEUTIKOUG
Kal HaBnTtéc/pleg, aAAA Kal €MIONUEC TTONTIKEG Kal
mpoypduuata mou dpopoloyolvtal 0TO TMAAICIO TNG
TUTTIKIAG eKMaideuonc. H EMNePn GUCTNUATIKAG KATAPTIONG
TWV ekmaIdeVTIKWY o€ Bépata mou oxetifovtal He TNV
mpowdnon ¢ ekmaideuong ya tn Blwoiun iprjvn odnyei
OUXVA O€ TIEPIOPIOPEVEG, AVOPYAVWTEG KAl OTTOPASIKEG
SpaoTtnploTNTeC Mou Oev AVTIMETWII(OUV EMAPKWCE
TO PATOIONO, TNV evopofia, Tov EBVOKEVTPIONO, TIG
OULVELISNTEC 1N ACLVEIdNTEC TTPOKATAANAYELS, TIG OTACEIG
KOl T pNTOPIKN UiO0UG OTO EKMAISEVUTIKO TIAAICIO.

Moo éxoupe mpoxwpnoel 6TV ekmaidevon
ta tehevtaia 10 xpovia; Mov BpiokeTatn
eknaidevon 0cov agopd otn cupPoAr} Tn¢ ot

Biwaopn prjvn oty Kompo;

Eukaipiec yia aAdayn

1.

H nmpéoBacn og eukaipieg pN-TUTMKNAG EKMaiSevuong €xet
auénOszi xapn oTig EMTUYEIG MPOOTTAOEIEG TNG KOIVWViag
TWV MOAITWV va HETAPEPEL TN S1EBVN eunmelpia otnv
KOmpo Kat va tTnv TpocapHOCEL OTIC TOMKECG GUVONRKEG,
ogfopevn TiI¢ euaioBnoiec OAwv Twv Kovotritwy. Exouv
SnuioupynOsei HIKpA pAYHATA OTIC TIPOKARCELG TTIOU
EVTOTTIOTNKAV TTIO TTAVW O€ OXEON PE TNV ekmaideuon
Kat éxouv kataPAnbei mpoomabeleg yia v avadelén tng
onuaoiag tng Sibackaliag Tng lotopiag yia tn cup@Aiwon.
O OIAE éxel dnuioupynoel UAIKSO Kal KaTeuBuvtApleg
YPAupEC yia TN didackalia Tn¢ lotopiag, petady AMwv
yla «6UoKoAa» 1 Ap@IAeyOueva B€uata, Ta omoia pumopouv
va S1EUKOAUVOULV TIG avayKaieg cu{NTNOELC V1A TOV TTOAELIO,
NV 1PV, TNV TAUTOTNTA KAl TOV/TNV «AANO/N.

Mn Kuepvntikég opyavwoelg (MKO) dnuiovpynocav
(PUOLKOUG XWPOUG, OTIWG TO Z7TiTI TNG Zuvepyaoiag Kal
10 Tkapd{ tn¢ Newpodpou Aupoxwotou. Mn-@uatkoi
Xwpol, 6w n opdada bahgéc, pia mpwtofoulia yia Tnv
lotopia, éxouv emiong SnuovpynBei amd GUANOYIKOTNTE,
kaAwvTtag avBpwioug amo S1dgopa KOWVWVIKA OTpwuaTa
va MPoBANUATIOTOVV TAvw O€ IoTOoPIKA B€épata Kal va
OUMMETACXOUV evePYA o€ SiAaMoyo.

EmmAéov, mpoypappata 6nwg 1o “Imagine” mpowBouv
™V ema@n HETaiy padnTwv/plwv Kal EKMTAISEVTIKWV
Ao OAEG TIG KOIVOTNTEG, AHPIGBNTOUV TA CTEPEGTUNA,
gualcOnTomolovv yia TN SlaopsTIkOTNTA Kal
oUMBAaAlouv otnv avantuén tng BiwWoIUNG elpRvngG.
H emtuxng vAomoinon Tou “Imagine” ané tov OIAE unéd
v alyida Tng Akowvotikng Texvikng Emtpomnig ya tnv
Exmaidevon pe xpnpatodotnon and 1o Opoomovdiakd
Ymoupyeio E€wtepikwv TNG Anuokpatiag Tng Mepupaviag
avénoe Tnv mpoBoAr Tou opyaviopov, 18iw¢ wg TPog TNV
AVTIPATOLOTIKY €kmaideuon Kal Tnv ekmaidevon yla ta
avBpwmiva Sikaiwpata. Metafu 2017-2022, cuvolika
6117 pabnTég Kal LabnTpleC CUPHETEIXAV 0TA SIKOIVOTIKA
£pYaoTripla, ouvoSeudEevol/eG amd 714 ekMASEUTIKOUG.
ANMOI/€G 518 ekmaISEUTIKOI CUPUETEIXAV OTNV EMUOPPWON
ekTAOEUTIKWV Kat 92 S1euBuvTég/pleg mapakohouBnoav
T0 ouVESPLo SleEVBUVTIKWV oTeNeXWV TO 2019.

4.

5.

Katatnv teheutaia dekaetia, avBioav TOAMEG VEEC CUMHAXIEG
Kal ouvepPyaoieg PeTa&L Slapdpwv popiwy, Sivovtag, £10,
TNV €uKalpia o€ atopa mou dev aoxolouvtal Tapadocoiakd
ME TIg SpaoTnPEIOTNTEG CUMPIAIWONG va ekteBouv o€
AA\eg apnynoelc. Na mapddelypa, CUVSIKAAIGTIKEG
OPYUVWOELG EKTTAIGEUTIKWVY Kal oTIG SU0 MAgUpEG TNG
S1axwp1oTIKAG YpapunAG £XOUV eVTEIVEL TN GUVEPYATia
Toug pe MKO kaut £xouv uhomotoel paceig oTo mAaicto
Tn¢ Evpwnaikn¢ ZuvdikahoTikig Emtpomnng yia thv
Exnaidgvon (ETUCE). Opoiwg, ot MKO éxouv dnuioupyrioel
OUVEPYOAOIEG UE POPEIC XAPAENG TTONITIKNG KA EKTTAUIOEUTIKEG
0PXEC TOOO OTIG KOWVOTNTEG 000 Kal SIEBVWC, amoKTwvTag
€101 mepaITépw TIPOCPacn og euKalpiec ouvepyaaoiag,
SIKTuWONG Kat xpNuatodoTnong. Xtnv mepimtwon tou OIAE,
0l OLVEPYOOieC Pe To ZupBouMo TN Eupwmng amotéAecav
TN PAXOKOKAAIA TNG AvOnong Tou opyavicuou.

H évapé&n Asitoupyiag Tov Mapatnpntnpiov yia tn
ASackalia tng lotopiag otnv Evpwnn (Observatory
on History Teaching in Europe) ané 1o ZuppouAto Tng
Eupwnng, KUPLog OKOTTOC TOU OTToiov €ival n cUANoYN
Kal n 61dBeon MANPOYOPIWV OXETIKA UE TOV TPOTIO
O1daokaliag tng lotopiag oe dekaenmtd Kpdtn HEAN,
oupnephapupavopévng tng Kumpou, tng EAAGSAC kal tng
Toupkiag, amotehei Betikn €€€MEN otV eploxn.

Ta televTaia xpodvia éxouv katafBAnOsi mpoomndBeieg
yla TN METAPPUOBUION TOU EAANVOKUTIPIAKOU KAl TOU
TOUPKOKUTIPLAKOU €KTTAISEVUTIKOU OUCTAMATOC (Yla
MaPAdElya, avaBewpnon TWV AVOAUTIKWY TTPOYPAMUATWY
Kal Twv wpoAoyiwv mpoypappdtwy). Mia Tétola mpoomndbeia
gival n vioBétnon tou «Kwdika Asovtoloyiag Katd Tou
Patolopou kat Odnyou Alaxeipiong kat Kataypagng
Patolotikwv Mepiotatikwy» (2015), evo¢ OAOTIKOU
TAQIGIOU Yla TNV aVTILETWMION OgnudTwV PATOICHOU
Kal Slakpiogwv OTNV ENANVOKUTIPLAKH KOIVOTNTA. XTNV
TOUPKOKUTIPIOKI KOIVOTNTA, Ta AVAAUTIKA TTpoypAuuaTa
lotopiag, mou avantuxOnkav oto mAaiolo tou «Epyou
Avantuénc Npoypapudtwy Npwtofdbuiag Eknaidsuong»
10 2016, €800V WG KUPLO OTOXO TNV KAANIEPYELD ATOUWY
TTOU UITOPOUV VA OKEQPTOVTAL KPITIKE, TTou aomrdlovTal pia
KOUATOUpA €1privng Kal dnuokpatiag, mou céfovral ta
avBpwmiva Sikawwpata kat avaiapBdavouv mpwtooulied.

|
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To 'Opapa kat ot Apxéc Tou OIAE

yia pua Ekmaidevon yia Biwotpn
Eiprivn ot Kumpo

To épapa kat ot mpotepatdtnTteg Tou OIAE yia Tn flrwoiun
€lprvN pEow TG ekmmaideuong otnv Kumpo avantooovtal 6To
TTaPOV £YYPAPO TIOATIKAG, TIPOKEIEVOU, TA EMTOEVA XPOVIA, VA
emKalpornolnBei 1o €pyo Tou opyaviopou, va Snuioupynbolv
ouvppaxieg pe evdlagepdUeVoUG POPEIG OToV TouEd TNG
ekmaibevonc yla v elprivn, va avtAnBei unmootripién yla to épyo
TOU OPYQVIOHOU, Va VIOYXUBEI TIEQAITEPW O TOPEAGTNG EKTTAISEVDNG
ylatnv elprvn Kaiva Slavepn0ei autéd To OAoKANpwHEVO Eyypapo
JIE TIPOTACEIC TTONITIKIC OE EVOIAPEPOEVOUC POPEIC.

Opaua

O'Ouog lotopikou Aladyou kal Epeuvag (OIAE) opapatiletat
Ma ekmaidevon mou dnuioupyei Tic mpoumobéoelc yia maudid,
VEOUC/EC KAl EKTTAUOEUTIKOUG va avTATTOKPIB0UV ATOTEAECUATIKA
OTIC TTPOKAACELG TTou avTipeTwiCel n KOpog o€ oxéon Ue
TNV undpxouoa Kouktoupa Piac’. Autd Ba mpémel va yivel
€€omNi{ovTag TouG avOPWITOUG LE TI OXETIKEG YVWOELS, 6&10TNTEG
Kall OTACELC Y1 TN Snpioupyia Uiag KOUATOUPAG ElPRVNG KAl TOV
EMAvVATPOCSIOPIoUS TNG OXEONG MAG UE TO TTEPIBANAOV Kal TO
ouvavBpwro. Me Tov Tpomo auto, o OIAE cupouletetal Siebvry
£yypaga Kal KateuBuvThpIEC YPAUUES SlEBVWV opyaviouwy
omnw¢ o OHE®, n UNESCO’ kat to ZupfBouAio ¢ Eupwmnc®.

AkolouBouvTal ol TapaKAETw TEVTE APXEG:

H exmaideuon €x&l wg 0TOXO TNV AVTIHETWITION TWV
MECTIKWVY MPOKANCEWV TTOL oXeTi{ovTal He TV KOUATOU P
¢ Biag, xat TRV MpowOnaon piag KouAtoupag Blwatpung
g1pnvng. O OIAE opapartiletal va ouveyioel va Bacilel to €pyo
TOU OTNV EMOTNMOVIKN €PEUVA KAl VA EVNUEPWVETAL ATTO TIG
TENEUTAIEC TAOELG 0TOUCG TOME(G TNC loTopikrg Ekmaideuong,
™n¢ Ekmaidevong yia tnv Eiprivn, TNG AVTIPATOIOTIKAG
Ekmaidevuong kat suVAQWV TOUEWV. XTO ETTKEVTPO AUTOU TOU
opdauatog Bpioketal n Stac@aiion TnG UTTAPENG OXETIKWV
MNXaVIoRWV agloAoynong, umooTPIENG Kat CUVTOVIGHIOU, Ol
oroiol SIEUKOAUVOULV TNV €10aywyr KAl EQAPOYN TTOIOTIKWV
EKTIAULOEUTIKWV TIPOYPAHATWY KAl TNV avanmtuén cuyxpovou

5 Tng omoiag KUpla cuUCTATIKA givat: n miotn otnv eouacia mou Baciletal
otn Bio, n Umapén kdamolou exBpoy, n auvtapxikn StakuBépvnon, n
HUOTIKOTNTA KAt N TTPOTAYAvSa, Ol TTOAEUIKOL EEOTTAIOHOI, N EKMETANNEUON
Twv avBpwmwv Kal TG euong n matplapyia. https://www.culture-of-
peace.info/copoj/definition.html.

5 BA.: Ztdxol Bwoiung Avdamtuéng (2BA), Zuppaon tou OHE yia ta
Awkawpata tou Maidiov (1989), Amdégacn 2250 tou ZupPouliou
Aogpaleiag tou OHE (2015) mou avayvwpilet 6Tt «ol véol Siadpauatifouv
oNUavTIKO Kal BeTikod pdAo otn Slatrpnon, mTPowdnon Kal Tpoaywyn
¢ S1eBVoUg 1prvng Kat AoQANELOG».

7 BA.:UNESCO (2022). Metaoxnpatifovtag tnv ekmaideuon yla 1o péEANov.
https://unesdoc.unesco.org/ark:/48223/pf0000382765 . BA., emiong,
Sriprakash, A., Nally, D., Myers, K., & Ramos-Pinto, P. (2020). MaBaivovtag
Ue To apPeNBOV: Patoiopde, ekmaideuon Kat emavopBwTikd péAovTa.
‘Eyypago mou Snuioupynonke yia tnv EkBeon tng UNESCO yia 10
HéNNov TG ekmaidevong. AvaktrOnke amo https://unesdoc.unesco.org/
ark:/48223/pf0000374045.locale=en.

8 BA.: ZuppoUNo tng Eupwrng (2010). Xdptng tou ZupPBouliov Tng
Eupwmng yta tnv Ekmaideuon yia ) Anpokpatikn MoArotnTa Kat Tnv
Ekmaideuon yla ta AvBpwmva Aikawpata, votaocn CM/Rec (2010)7
kat Ene€nynpatikd Mvnuoévio. Ztpacfoupyo: Ekdooelg Tou Zupouliou
¢ Evpwrng.

°  BA: ZupPoUhio tng Eupwmng (2021). To mAaiclo ava@opdc Twv
IKAVOTHTWV Yla TN SNHOKPATIKK) KOUATOUPA €V CUVTOIa. ZTpacoupyo:
Exd6oelc Tou Zuppouliov g Eupwrng Awbéoipo otn Sievbuvon:
https://rm.coe.int/prems-004721-the-reference-framework-of-
competences-for-democratic-cul/1680a27f24.
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ekmaldeuTikoU UAIkoU. H mmpoomdBela autn Ba mpémnel va
OUVSEQDEL TO TOTIIKO TTAQICIO PE AANEC CUYKPOUGTIAKEG Kal
HETACUYKPOUOLIOKEG KOWVWVIEG, woTe va didayxBoupe amd Tig
TIPOKAROELG KA TIG EMTUXIEC AMNWV XWPWV.

Anpioupyouvtalr mpocofdacipol, Suvapikoi Kat
AMOKEVTPWHEVOL EKTAISEVTIKOI XWwpol Kat Siktua mou
EMTPEMOUV TNV AvONOoN TNE CUVEPYATIKAG MABNoNG Kat épeuvac,.
O OIAE avayvwpilet To poAo mou Siadpapati{ouv ol UOIKOI,
€IKOVIKOI, ouvVaIoONUATIKOI KAl TTVEVHATIKOI XWpol Kal Siktua
otV olkoddUNCN ox€0wv, 0TNV avTaAlayr TEXVoyvwaoiag,
otn ouvepyatiki pdbnon kal otn ouv-dnuioupyia VAIKOU.
O OIAE opapartiCetal va SnUIoupynoel VEOUGS XWPEOUG Yia va
EMPEPEL Wla arayr Tapadeiypatog otnv ekmaidevon, mou
Ba mephapBavel moldtnTa Katl Kavotopia, Oa evaioOnTomolei
Kal Oa gumvéel 5pAon yia KOWWVIKN aAAayr OTIG KOIVOTNTEC,
SlakolvoTikd Kal 6leBvwg, alAd katl va dnpioupyroel
TIAOTQOPUEG YIA TNV AVTIPETWITION TTIPOKAGEWV TTOU AQOPOUV
oTa avBpwiva SIKAWUATA, 0TV EIPRVN KAl 6TNV AANAEYYUn.

H eknmaideuon mpowOEei OX1 HOVO pia KPITIKA KAt S oK aTIKE
cuveidntomoinon'®, aAAd Kal TNV eVEPYO MTOAITOTNTA Kal
7o moAiTiko Bdappog yia TNV avaAnyn dpdong Katd Twv
Slakpiogwy, TN Eevogoiag, Tou paTolopoU, Tou eETPEUIOUOU,
¢ Biag, ¢ KANIHaATIKAS aAayng Kat TG mePIBAANOVTIKAG
unodabuiong, kat unép tou SIaTOAITICHIKOU Sl1aAdyou Kal
NG aMnAeyyunc. O OIAE opapatiletal pia ekmaidguon mou
npoeTolddel Ta matdid Kal TouG/TIG VEOUC/EC va gival evepyoi
(POPEIC TNG KOWVWVIKIG OANAYG Kat OX1 Beatéq. Q¢ HEPOG AUTIG
¢ mpoondbelag, Ba mpEmel va avayvwpIioou e Tn oxéon Tou
avBpWIVOU KAl TOU W avBpwTTivou Kal va eMKeVIpwOoUE
OTOV EVTOMIONS TNG KAAUTEPNC TTAISAYWYIKAC TTPOCEYYIoNG
Y10 TN CUMKETOXN MaBNTWV Kal abnTplwv o€ antég SpAoelg
yla Tnv mpooTacia Tou mepIBANoVTOC.

YNApyel pia MEPIEKTIKN KAl GUHHETOXIKN MPOGEYYLon
oV akoAouOei Siadikaoisg amd KATw MPOG Ta MAvwW, Kal
Snpokpatikég Siadikacisg mou avtipeTwni{ovv Snuiovpyika
Kl EMOIKOSOMNTIKA To MapeAOAV, WOTe va €ipaoTe o€ Béon
va enmaveéetdloupe Bépata mou BewpouvTal AuPIAeYOUEVa 1}
guaiodnta. O OIAE opapatifetal pia ekmaibeuon mou o€Betal Tig
TOMAMAEC TAUTOTNTEG TWV AVOPWTTWY KAl ATTOQEVYEL LOVONBIKEC
KOl OUCIOKPATIKEG AVATIAPAOCTACELC TOU TTAPEAOOVTOC.

H ekmaideuon akoAovOei pia oTpatnylkn mpocéyyion 6tav
acyoAeital pe evaiocOnra O£para, wote va Slac@alileTal
N OMaAN Kal gupeia epappoyr, Kabwe kat n Blwolyotnta
Twv Slapdpwv mpwtoPouviiwyv. O OIAE mpoteivel ot apuodiol
eKTTAISEUTIKOI POPEIC (TOCO OTNV TUTTIKA OC0 KAl 0TN UN-TUTTIKN
€KTIOIOEVON) VA EVWOOULV TIC SUVAELS TOUC KA VA GUVEQYACTOVV,
oxedalovtag mapepBACELG PUE YVWHOVA TO CUHPEPOV OAWV TWV
KOIVOTHTWY, XWpPIg va aprioouv Kavévav/kapia miow.

1 H 6énuokpatiki ouveldntomoinon mepauBavel TIC aKOAouBeg
1810TNTEG: evouvaiobnon, Séopeuon, EMayyeEAUOTIONO, KOTAMOAEUNON
Twv  mpokataAnPewy, SnuioupylkdTNTa, XloUpop, mapakivnon,
ogBaopd, 106TnTa. AuTéG Stamepvouv OAeG TIG TTUXEG TNG (wnG. https://
www.7xjung.de/en/.

" To moAITiké BApPOG UMOPEL VA OPIOTEL WG HIa HOPPK) ATOMIKNG Spdong
o€ MePIMTWOELG adikiag, SIaKPIoEWV Kal KOKOTIOINONG O€ I KOIWVWVIKNA
niepiotaon. Schwan, G. MoArikd Odppog kal AvBpwmivn A§lompémnela:
MNw¢ va Emavaktriooupe 1o Zefacud otig OspeNldelg Agieg TG AUTIKNG
Anpokpartiac. Social Research: An International Quarterly 71(1), 107-
116. doi:10.1353/50r.2004.0024.

Evdiagpepopevor Dopeic

Ot ekmmaideuTikoi popeig éxouv eUBUVEC Kal EUKALPIEG TTOU
TéPvovTal Kal eviote aMNAOEMIKOAUTTTOVTAL YIa TV TTpowBnon
NG aA\ayrg 6cov agopd To TipoavapepBév dpaua, TIg
TIPOTEPAIOTNTEG Kal TIG MPOoTAoelg. O mapakdTtw Tivakag
TIEPIYPAPEL TO OIKOGUO TN A TWV EVSIAPEPOLEVWV POPEWV'?
Kal Toug TPoBAeMOpEVOUC pOAOUC Kal TOUEIC OUVEPYATIag TOUC.
KatnyoptomoloUvtal kal TomoBetouvTal avaloya pie Tn OXEon
IOV €XOULV I TToU opapaTI(OpaoTE va avamtu&ouv pe tov OIAE yia
NV EQAPHOYN TWV CUCTACEWV TTOU BameplypdgovTal TTAPOKATW.

Moto¢/a mpémerva
avahaper dpdon;

Mn-KuBepvntikoi Opyavicpoi (MKO)
EvaicOntomolovv mepattépw

TO KOIVO JEOW EKOTPATELWY,
TIPOYPAUMATWY KAl 5pacTNPIOTHTWY,
TOPEXOUV XWPO Yia S1dAoyo og ONEG
TIG WVEG Kal urrooTtnpifouv ry/kal
AUPIOBNTOVV TO €PYO TWV POPEWV
XApa&ng MOAITIKAG.

H gpguvnTikn KowvoTnTa
XapTtoypa@ei TIG avAYKEG Kal TIG
TIPOKAAOELG, AVAAUEL TA AVOAUTIKA
TIPOYPAMHATA KAl T GXONIKA
EYXEIPIOI, TTIPOOPEPEI CUYKEKPIUEVEG
TMPOTAOCEIG Yia Spdon Kal kaBodnyei

™ Xadpaén MOATIKAG.

O1 ekmatdevTikoi

JUMMETEXOLV O€ ONA Ta OTASIA TNG
Xapa&ng mMoAITIKNG, Tou oxeSlaouou,
™G EPAPUOYNG KAl TNG a&loAdynong.

Opyavwoelg veolaiag

Anpoupyouv Spdoeig kat
mpoypPAppaTa Kal S1EKSIKOUV TO

XWPO TOUG WG EVEPYOL MAPAYOVTEG
OTIC KOIVWVIKECG, EKTTAOEVTIKECG Kal
TMOMTIKEG S1a8IKATIES, TPOKEIUEVOU
Va EMNPEACOLV Kal va SIOHOPPWoouV
amoPAocElC.

Moto¢/a npémel va epwtnOsi;

TUVSIKAAIOTIKEG OPYAVWOELG
EKTTAIS EVTIKWV

Mpooeyyifouv Ta KoVWVIKA

Kal eKmatSeuTIKA (ntrpata
ouvOUAOTIKA, LE OAOKANPWHEVO
TPSMO, SNUIOUPYOUV GUHHOXIEG KAl
S1ekd1KoUV 10OTIUN TTPOGRacN Kal
oloTNTA OTNV EKaideuon.

O1 81eVBUVOEIC TWV GXOAEIWV
Y100eT0UV pia OAOKANPwHEVN
TIPOGEYYION TTOU APOPA OAEG TIG
EKQAVOELG TNG OXOAIKNG (NG yla va
Snuloupynoouv CUVONKEG yia TV
KOANEPYELD HIaG KOUATOUPOG EIPVNG
€ CUMMETOXIKO Kal SNUOKPATIKO
TPOMO.

Tomkég apyég

MpowBouv Tic MpwToBoUAIEC Kal

Ta TPOYPAMUATA TNG VEOAAiag Kal

Twv MKO mou oxetiovtal pe thv
KOUATOUPA TNG ElPrvNG €A Kal ard
TIG S1kéC TOouC Spaoelg, mpoaoeyyilovTag
TOUG/TIG TWV KATOIKOUG, TOUG YOVEIG, Ta
maud1d kat Tn veohaia.

TUvSeopol/ OPYAVWOELG YOVEWV
JuppeTéxouv o€ Sladikaoieg Stahdyou
OXETIKA UE TNV EQAPHOYT] TIONTIKWV
KAl TIPOYPAUUATWY TTOU APOPOUV

NV mpowOnon tne Plwaotung elpRvNg
Méow TNG eKMaideuong.

2.0 katdhoyo¢ autog umopei va emektabei mepaitépw. QoTO00, yla
TIPOKTIKOUG AOyoug, mepAauPdvel Kupiwg Toug evllagePOpEVOUS
POpEig, ol omoiol Atav pépog g Stafoulevong katd tn Sadikacia
EKTIOVNONG TNG Tapovoag ékBeonc.

Moto¢/a mpéneiva
umootnpiéel T rwoipdtnra
Twv dpdoewv;

Méoa Malikni¢ Evhpépwaong
Yi00eToUV pla yY\wooa Xwpig
OTOKAEIONOUG KAl TIPOOEYYIOELG TTOU
BaciCovtal otn un Biain emkovwvia
Kal KaB1oTouV Toug S1APOoPOUC POPEIG
UTTELOUVOUG Y1a TIG EVEPYELEG TOUG
OXETIKA UE TNV eKTTaidevon.

MoATiKa KOppaTa

AvanmtUooouV TO EKTTAISEUTIKO

TouG 6papa, oxédla Spaong,
TIPOTAOCEIG TIONITIKAG KAl UNXAVIOHOUG
mapakoAoLOnong kat a§loAdynong.

AeBveic opyaviopoi
AladpapatiCouv péAo péow
XPNHaTtoS6TNONG KAl UTIOOTNPLENG
EKTIAIOEVTIKWV TIPOYPAUUATWY.
KpatoUv TIG TOTIKEG APXEG KAl TIG
KuBepvNoelg urdAoyeG o SleBVeig
OUPWVIECG Kal TTAaiola.

IS1WTIKOG TOpéAG

AvahapBAvel ETAIPIKT KOIVWVIKN
€uOUVN Kal cUPBANNEL OTNV
KOIVWVIKN aANayr) HECW CUUTPAEEWY,
XPNHATOSOTNONG, TEXVIKNAG
EUTTIELPOYVWHOOUVNG, KOTAPTIONG Kal
SpaoTtnPIOTHTWY LUTTOOTHPIENG.
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Y710 TO TIPIOPA TOU OPAUATOG KAl TWV ApXWV HAG, OTNV ETTOMEVN
evOTNTA TAPOUCIAlOUUE TIC MPOTACELG LAC'3, 6oov agopd
TEOOEPIC TOMEIG TpOTEPAIOTNTAG:

1.

2.
3.
4

AVOAUTIKA TTIPOYPAUUATA KAl EKTTALOEUTIKO UNIKO
KouAtoUpa pdbnong kat matdaywylkeég TPOCEYYIOELG
AIKTUA KOl XWPEOL OUVEPYADINC KAl EVEQYNTIKIG EVAOXOANONG
EKmauSEUTIKN TTONTIKE KAl TIPOKTIKEG

MpotepatdtTnTa 1: AVAAUTIKA TIPOYPAHHATA Kl
EKTTASEVTIKO UALKO

1.

‘'OMot ot evBiagepopevol popeic Oa mpémel va KaAIEpYioouV
NV MTOAUTIPICUATIKOTNTA KAl TO OERACHO YIa TIG TIOANATIAEG
APNYNOELG, TAUTOTNTEG KA ATTOWELG, WOTE VA TIPAYUOTOTTOLETaL
£vag uying dtaloyog, Eekivwvtag amod veapr| nAikia. Auto
HImopei va yivel e Tv evowpdtwon peBodoloyikwy epyaleiwv
onwc ol dnuodoieg culnTAoELg, 0 SIaAoyog Kat o1 Se§IoTNTEG
EVEPYNTIKIAG AKPOAoNG 0 OAA Ta AVOAUTIKA TIPOYPAUMATA,
WOTE VA UImopoUv ol padntéc/pleg va pabaivouv kat va
avtipetwmiCouv au@eyoEVa BEPATA KAl VA avarTTUGOoUV
KOWVWVIKEG KAl ouvaloBnuatikég 6e€10TNTEG. AUTO PTTOpE,
ETMONG, VA YiVEL LUE TNV TIPOWONoN HIAg EUPUTEPNG KATAVONONG
NG TTONITOTNTAG, OTTOU Ol TTOAATIAEG TAUTOTNTES XAipouv
EKTiUNONG.

‘OMot ol evliagepopevol @opeic¢ Oa mpémel va
KOANIEPYNOOUV TNV KPITIKY OKEYPN yla TNV €vioxuon Tng
OUAMNOYIKN G €uBUVNC Kal TNG avOEKTIKOTNTAC WOTE va
QAVTATIOKPIVOVTAL AITOTEAECHATIKA OE KATAOTACEIC KPIoNG
(OUYKPOUGCEIC, TTPOOPUYIKEC KPIOELC, TAVONMIES K.ATL).
O1popseig xapa&ngmoMtikng, ot MKO kai ol ekmaideutikoi
Ba mnpénel va mpowbnoouv TIG BacIKEG apXEG TNG
SNUOKPATIKNAC TTOAITOTNTAG, TNG KOIWVWVIKAG Sikaloouvng
Kal TnG 1oéTNTAC Kal va mpowbnoouv Ta avBpwriva
Sikaiwpata o€ emimedo MOAITIKAC KABWE Kal 0€ KOIVOTNTECG
MABNnoNn¢ o€ OAo T0 PACA TOU AVAAUTIKOU TIPOYPAMMATOC,
aA\d KAl p€ow TNG CUPHETOXNG TWV HaBnTwv/puwv ot
TIPOYPAMMATA TNE KOIVOTNTAG Kal AAEC SpaoTNPIOTNTES
TTIOU £XOUV TIPAKTIKO KOl OUCIAOTIKO OVTIKTUTIO.
OrumevBuvol xapaéng mohitikig, ot MKO, ol opyavwoeig
veoAaiag, 0l GUVSIKAAIOTIKEG OPYAVWOELG EKTTAISEVTIKWV
KOl TO TTOAITIKA KOpaTa 0a TTPETTEL VA EVOWATWOOUV T
{nNTAMaTa TG E1PAVNG, TG TOMTOTNTAC, TwV avOpwTTivwy
OIKAIWUATWY, TNG TTEPIBAANNOVTIKAG KAl TTAYKOGLAG
ekmaidéevong™ og 6A0 TO QPACUA TWV AVAAUTIKWV
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O KATAAOYOG TwV OLUOTACEWV Sev ival eEAVTANTIKOG KAl UTTOPE( KATIOLEG
POPEG VA EMKANUTITOVTAL.

H Evpwmaik Awknpuén ywa tv Maykoouia Ekmaidevon éwg to
2050 (Awkripuén Ttou AouPAivou) Tpoteivel Tov akolouBo oplouod:
«H maykooua ekmaidevon eival n ekmaibevon MoU EMTPEMEL OTOUG
avBpwmoug va MPOBANUATIOTOUV KPITIKA YIOo ToV KOOUO Kat Tn 8éon
TOUG O€ auTtdVv Kal va avoi§ouv Ta patia, TiG KApSIEG Kal TO HUAAG TOUG
OTNV TPAYUATIKOTNTA TOU KOOUOU Of TOTIIKO Kal TTAYKOOWO emimedo.
Aivel Tn SuvaTtoTNTA 0TOUG AVOPWTTOUG Va Katavoouly, va gavtalovtal,
va eArmiouv Kal va evepyouv yla va Snuioupyocouv évav KOOHO
KOWWVIKAG Kal KNPATIKAG Sikaloolvng, privng, aANAgyyUng, 100TNTag
Kal loovopiag, Buwoipdtntag tou mAavAtn Kal SieBvoug katavononc.
MepapPavel 1o ogfaopd Twv avBpwmivwy SIKAWPATWY Kal TG
SlOPOPETIKOTNTAG, TNV KOWWVIKN évtaén kat pa adlompenr (wry ya
6Moug/eg, TWPA Kat oTo PéNNov». AlaBéaotpo oto: https://bit.ly/3MipuHC.

TIPOYPAMMUATWY KAl VA TIPOCPEPOUV OUYKEKPIUEVEG
mpoTdoslg yia tTn Slaxeipion tétolwv Bepdtwv otnv
ekmmaideuTikn Sadikaaia.

Ot MKO, o1 eEKTalS€UTIKOI KOl Ol OUVSIKANIOTIKEG
OPYAVWOELG EKMAISEVUTIKWY Ba TTpémel va cuvdéoouv
{ntipata oto pIKpo-eminedo, OTTWC YPUXOKOWVWVIKA Kal
{nTpaTa TAUTOTNTAC, LE TNV AVTIPETWTION TTPORANUATWY
OTO HAKPO-€Mimed0, OTIWC 0 MOAELOC, Ol GUYKPOUOELC, TA
TPAUUATA, N ElPRVN. OPoIWC, Ta TOTTIKA {NTHATA UITOpoUV
va mhatclwBouv avdloya, gite o€ oxéon He TNV euplTEPN
TIEPIOXN) EITE O€ OXEON E TOV UTTONOLTIO KOOMO, WOTE VA
UTTAPXEL N armapaitnTn amdéoTaon yia va Pmopouv va
oulntnBouv guaicBnta Bépata.

O1 @popeig xapa&éng mohtikng, ot MKO kat ot
OUVSIKAAIOTIKEG OPYAVWOELG EKMAISEVUTIKWY Oa
TIPETEL va €MEVOUCOUV GTNV TTOAUYAWOOIKH KABwE Kat T
StamoMTIopIKN ekmraibevon'™ amod TNV mpwipn MadIKA
nAkia, wote va cugPBdlouv otnv ekmaidevon Xwpig
ATTOKAEICPOUC, OTA EKMAIOEVTIKA EMITEVYMOATA KAl OTN
ouppetoxn otn Snpokpatiki Kouktoupa, va urooTtnpifouv
NV ekMaSeVTIKA €viaén TwV PETAVACTWV/PLUV KAl TWV
TIEPIOWPLOTIOINUEVWY HABNTWV/PLWV KAl VA AEITOUPYHCOUV
w¢ epyaleio yia Tnv amoddunon Twv OTEPEOTUTTWY KAl TNV
avtalayn epmelptwv. Auto Ba mpémet va cupadilel pe tnv
mPowONoN TN¢ MOAUYAWOGIAC, TNV EKUAONON YAWOCOWV Kal
T Slepelivnon TS YAWOGIKAE TTOKIAOop@iag oTnv Kumpo.
OrumevBuvol xapaéng moAtikig, ot MKO, n epguvnTikn
KOIVOTNTA KAl Ol OUVSIKAAIOTIKEG OPYAVWOELG
ekmmaldeuTIKWV Ba mpémel va avantu§ouv olyxpovo Kal
KOTAAANAO EKTTAISEVUTIKO UMKO TTOU VA EivVal OXETIKO LIE TOV
TIOMITIONO KAl TIG TTAPOUOEC CUVONKEC TNG XWPAS, oTn Bdon
Kolvd amodektwv S1eBvwv MaLoiwv Kal TPoTUMWVY, TO oTToio
Ba mpodyel TNV KPITIKA OKEYPN, TNV TTOAUTPICUATIKOTNTA,
™V eniAvon mPoBANUATWY, TN oUVEPYAODia, TIC SeIOTNTEC
Slapecodpnong kat Slampayudteuong, ToV avaoTOXOOUO,
TN CUMTTOVIA Kalt Ba TTPOAYEL TNV KPITIKI KAl EVEPYINTIKN
evouvaicOnon'®, Tnv aA\nAgyyun Kat TNV €lpNnVIKN
ouvomnapén. To UAIKO Ba mpémel va Sladidetal eupéwg Kal
OTPATNYIKA MECW TNG XPNONG TOOO N TTapadoCIaKwy 0G0
KAl TT0PAaS0CIOKWY YECWV EVNUEPWONG.

To ZupPoUAio ¢ Eupwrng opilel To dpaua TG MTOAUYAWOGCIKNAG Kal
SIAMONITIOUIKNG EKTTAISELONG W TOV €POSIOCUO TWV HABNTWV Kal
HaONTPIOV HE «YAWOOIKEG Kal SIAMONTIOUIKEG IKAvOTNTEG TTou Ba
TOUG EMTPEYOULV VA AEITOUPYOUV OTTOTEAECHATIKA WG TOAITEC/18€C, va
QAMOKTOUV YVWOEIG KAl VO AVOTTTUGO0UV AVOIXTEG OTACELG ATTEVAVTL 0TV
etepOTNTOY. AlaBéoipo otn Sievbuvon: https://www.coe.int/en/web/
platform-plurilingual-intercultural-language-education/the-founding-
principles-of-plurilingual-and-intercultural-education.

H kpitikn Kat evepyn evouvaiodnon oupPadilel pe TNV KPITIKA OKEYN
KOl TOV aVOOTOXOOMO Kal onpaivel OTL TTPEMEL VO CUVAVACTPEPEDTAL
UE TOUG/TIG AANOUG/EG OTOXAOTIKA, VA AVTIETWITICELG TIG 16€€C TOUG e
mpoooyn Kal va avahapPavelg Spdon yia tnv aAayr. BAéme Zepmuhag,
M. (2019), AibaokaAia yia/yia v evouvaiobnon otnv ekmaidevon yia
v eprivn oto Z. Goldberg & S.C. Knittel (eds.), Routledge Handbook of
Perpetrator Studies (00. 369-373), Néa Yépkn: Routledge.

MpocekTika oxediaopévec Eukaipieg
EMAYYEAPATIKING QVANTTUENC Yia EKMAIGEVTIKOUG,

O1euBuvtéc/prec oxoheinv Kat dAAoug/g¢
enayyeApatiec pe paon T avaykeg Kat Tig
TIPOTEPAIOTNTEC TOUC Yia TNV KaAMépyeELa
KPITIKIG OKEPNC KAt avaoToyacpoy

MNpotepatdotnta 2: MpowOnon Hlag SLAPOPETIKAG
KOUATOUpaG Hadnong, mov umootnpiletal amo KavoTopME
madaywylkég mpooeyyioeig Kal diadikaaoieg

1.

OrumevBuvol xapagng mMoOMTIKIG Kal Ol GUVSIKAAIGTIKEG
OPYAVWOELG EKTTALSeUTIKWY Ba Tpémel va emevdioouv
oTNV €pEuva 0TouC TopEic TNG loTopikn Ekmaideuong kat
¢ Eknaidevoncg yia tnv Eiprvn kat va dnuiovpyricouvv
MNXAVIOHOUG OTNPIENG EMIOTNUOVIKWY TTPOYPAUUATWY
Kal mpwTofouAiwv mou cupBAarAouv oTn YEQUPWGN TOU
xaouatog peTa&l Bewpiag kal mpa&ng. Auto cuppadilel
HE TNV TTPOCPOPA TIPOCEKTIKA OXESIAOUEVWV EUKAIPIWY
EMAYYEAUATIKAG AVATTTUENG YLa eKTTALOEVUTIKOUG, SlELBUVTES/
pleg oxoAeiwv kal dNoug/eg emayyehpatieg pe Baon Tig
AVAYKEC KAl TIC TTPOTEPAIOTNTEC TOUG YIA TNV KAANIEPYELQ
KPITIKNG OKEYNG KAl AvVOOTOXAOUOU.

Ovpopeic xapa&ng moAtikng, ot MKO, o1 1euBuvoeig twv
oXoAgiwv ka1 01 6UVEEGHOL yoVEWV Ba mpémel va emevdUoouv
otnVv ekmaidevon evnAikwv kat va mpowBrcouv ) dia Biou
MABNoN. Oa TPEMEL va EUTTAEKOUV TIC OIKOYEVELEC KAl VA
emKowvwvoLv padi Toug yia va e§ac@alifouv tnv emtuxn
£QAPMOYH EKTTAIOEUTIKWY TIAPEUBACEWV YIA TNV EIPRVN.

MNa va umootnpixBei 0 MAOUPAAIGUOC OTNV Kolvwvia,
VA QVTIUETWTTIOTEL N TTAPATTANPOPOPNON YEVIKA KAl N
napamAnpo@dpnaon mou oxeTi(eTal pe TNV 1IoTOPIA, Va
KatamoAepunOei o e€TpeIoPOC KAl N PI{OCTIACTIKOTIOINON,
olumrevBuvor xapaéng mohitikig, ot MKO, n epeuvnTikn
KolvotnTa Kal Ta péoa evnuépwaong Ba mpémel va
MPOWONCOULV TOV PNPLAKO KAl UNVTIAKO YPAUMATIONS,
OTIWG KAL TNV EVAICONTOTIOINGN OXETIKA LIE TIC AAYOPIOMIKEG
Sladikaciec oTa cuotipata mpdcacng otnv MAnpogopia
Kal TOUG OXETIKOUC mMBavoug Kivduvoug amd tnv dkpitn
KatavAAwon mAnPo@opIwv. Od TTPETTEL VA avaYVWPIoouV
mapdAAnAa tnv mbavri cupBoin Twv avaduduevwv
TEXVOAOYIWV (OTTWG N EIKOVIKN TTPAYHATIKOTNTA KAl N
TEXVNTA vonpoouvn) otnv €lpnAvn, TNV aAAnAgyyln kat
v evouvaiobnon.

. 'OMotot eviiagpepopevol popeic Oa pémel va KaAEpYOUV

Hila KOUATOUPA £YPHYOPONG WOTE omoleadnmote SpAcelg
| evépyeleg va ocupPadifouv e TIC TPEXOUTES TAOELC,
TIPOKTIKEG, KIVIjLOTA KAl Opoloyia.

OrumrevBuvor xapa&ng mohitikng, ot MKO, ot ekmaideuTikoi
KOl Ol 0pyavwoElg veolaiag Oa mpémel va avanmtuéouv Tnv
TONITIKA EVaLGBNTOTOINON TWV PABNTWV/PLWV (BNUOKPATIKA
Sikaiwpata kat agieg), Tnv aioBnon TNG CUUHETOXNG KAl TNG
8pdaong Kat va gvioxVoouv To TIOAITIKO Toug Bdppog. To
TIOMTIKO BAppPOC EMTPEMEL TNV KAOANEPYELD TNG ATOUIKNG
Spdaonc kai Aoyodoaiag kal evduvapwvel ta dtopa.

Ot MKO, ol opyavwoelg veohaiag Kat ol EKTASEUTIKOI
Ba npénel va ouvdéoouv Ti¢ adieg kal Tig de€16TNTEC MOV

ouvl£ovTal UE TNV EVEPYO CUUUETOXN TWV TTOATWY, TO
TTOAITIKO BApPOC Kal TN SNUOKPATIK oUVEISNTOTOINON UE
TNV EMIKEIPNUATIKOTNTA KAL TNV ArTacXoAnolpdTnTa, WoTe
Va €ival oNUAavTIKEG YA TOUG/TIG VEOUC/EC Kal va ITopoUv va
S1EVPUVOULV TIC LEANOVTIKEG EKTTAIOEVUTIKEC KAl EPYACIAKEG
TOUG EUKAIPIEG.

. OtMKO ka1 ol ekmaidevuTtikoi Oa mpémel va cuvdéouv tnv

loTopikn Ekmmaideucn e To Tapdv Kal Ta TPEXOVTA YEYOVOTa
TIPOKEIPEVOU VA Au&NooLV To evila@épov Twv padntwv/
PLOV KAl va TOUG/TIG eumAééouv o Sidhoyo. Oa TIpETel,
€mioNG, va 0TOXEVOUV O0TNV KAANIEPYELQ TNG IOTOPIKNAG
Katavonong, eVioxUovTag, €101, T CUANOYIOTIKH IKavoTnTa
TWV HABNTWV/TPLWY, avTAWVTAG HoBrpaTa yia To éAAov
Kal UmvéovTag SPATELS Yia KOVWVIKEA aAayn. Tautdxpova,
ol MKO kat ot ekmatdeuTikoi Oa mmpémnel va mpowOricouv Tnv
AvTAAAAYH IOTOPIKWY aPnYRoewV LETAEY S1APOPETIKWY
Yevewv, woTe va BonBricouv tn dtadikacia cup@iwong kat
01kodOUNONG TNG EIPHVNG, N oTToia prmopei va S1eukoAuvOEi
kat Stapéoou Tng Staxeiptong {ntnpdtwy mou oxetiCovtal
ME TN MVAMN Kal TO Tpavua.

Mpokelyévou va mpowBNOei N CUPPETOXIKOTNTA, Ol
unevBuvol xapa&ng mohitiknig, ot MKO, ot ekmandeuTikoi
Kal ol TOmKEG apyxég Oa mpémel va Slapop@wvouy Kat va
Slagpopomololv ekmaldeUTIKA Tpoypduuata He Bdon ™
GUMBOAN OAWV TwV EKTAISEVOEVWV KAl TIC OIAPOPETIKEC
MaBNOIaKEG AVAYKEC.

Ot unevBuvol xapafng moMitiking, ot MKO, o1
EKTTAISEVTIKOI KAl TA MOAITIKA KOppata 0a mpémel
Va XPNOIMOTIOIOUV HIa CUVEPYATIKA TTPOCEYYLON, TTOU
Ba emTpémel 0TOUG/OTIC HAONTEC/PLEC I OTOUG/OTIC
OUMMETEXOVTEC/OUOEC VA AVTAANACGCOULV amOPELC Kal IGEEC
yla va avamtu&ouv éva Kovd 6papud, XpnolUOTIoIWVTAG TOV
LOTOPIKO SIAAOYO, 0 OTTOI0G UTTO TIC KATAAMNAEG CUVONKEC,
pmopei va anoteléoel epyaleio UPIOTNG onuaciag otn
Sladikacia ekmaldeuTIKAG AANAYAC YIa TNV ElPAVN.

10. Ot MKO, ol opyav®Woelg VEOAAIAG, Ol EKTASEVTIKOI

Kal ol TomKEG apxég Oa TpEmel va XpnolponolouV
Béuata Kotvou evdlagépovTtog Kal optl{ovtia {ntriuata
Yla va apapeivouv emikaipol, va TpoceAKUOoUV VéQ
akpoatrpla Kal va mpowBricouv Tn cuANoYIKH euBlvn
Kat dpdon. Na mapddeiyua, umé To MPICHA TWV TTPOCPATWY
MEPIBANOVTIKWV KATACTPOPWY OTO VNOi, amarteital
ouvepyaoia HETA&L Twv SUO KOWVOTNTWV. Z€ TTIO YEVIKOUG
OpPOUG, HlaTpoaéyylon mou Ba umopoloe va xpnaotpomnolnOei
givai n mpoomnTikn TG «Matpidag Me», n omoia mpoTeivel
OTL 6Mot ol avBpwrol otov MAaviTn oxnuati(ouue pia
«TIAYKOOMIA KOWVOTNTA UE KOIVO TIETMPWEVO»'7 Kal, WG €K
TOUTOU, Ba TIPETTEl VA OKEPTOUAOTE AAANAEYYUA WC TTONITEC/
16€C TOU KOO0V, EEMEPVWVTAC £TOL, TIC CUYKPOUOELC METAEY
pag. H obvdeon tng ekmaideuong ue ta mpoAnuata Tou
TIPAYMATIKOU KOOUOU UTTOPE(, ETTIONG, VA €VIOXVUOEL TIG
ouvepyaoieg petadl Tou oxoAeiou kal TNG KowvoTNTAC.

Morin, E. & Kern, A. B. (1999). Matpida Mm: Mavigéoto yia ™ véa
Xx\ietia. Cresskill: Hampton Press. Eumveuopévn amo 1o BifAio, n
ekotpateia Homeland Earth Campaign tou Avuotplakol Kévtpou
Epeuvwv yla tnv Eiprivn (ASPR) vlomoiBnke to 2021. https://www.
globalcitizenshipfoundation.org/article/education-for-homeland-
earth-framework-to-mainstream-global-citizenship-education-the-
austrian-experience.
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MpotepaidtnTa 3: Anpioupyia VEwv SIKTUWV Kal XWpwv

CUVEPYAOIag Kal EVEPYNTIKIAG EVACXOANCNG

1. Ot MKO kal ol opyavwoelg veolaiag Ba mpénel va
OUVEPYAOTOUV ME TIG TOTIIKEG APXEG, TA KOIVOTIKA
EKTTAIOEUTIKA KEVTPA Kal Ta 16pupata (61w ol ToTIKOi
lOTOPIKOI GUANOYOL, TA POUCEIA KAl TA TIAVETTIOTAUIA)
Yld va 0IKoSOUNCOUV OXEOELG KAl VA CUUUETACYXOUV OF
S1aBoUVAEVOEIC [E TIC KOIVOTNTEG, TIC TOTKEG MKO Kat
veolaia o€ OAOUC TOUG TOLEIC, avamTuooovTag £T0L KOIVA
TIPOYPAUUATA KAl OTPATNYIKEG Kal urmooTtnpilovTag Tnv
UTTAPXOUOA EPEUVA KAL TIPAKTIKEG,.

2. OLMKO, o1 opyavwoelg veolaiag, Ol EKITAISEVTIKOI KAl Ol
S1evOUVvVoELg TV oXoAeiwv Oa Tpémel va Snpoupyncouvv
TPOCBAGCIMOUC, EVOANAKTIKOUE KAl AUTOVOROUC, ACPAAEIC
Xwpoug, émou Ba pmopei va Aapfdvel xwpa n ekmatdeuTikn
Sadikacia £€w amod tn oxoAikr Tdén oto vMaBpo, ue
Bwpatikd TpOTO KAl EMTATOU EVW, TAUTOXPOVA, Ba TTPETTEL
va a&lomolnoouv TNV TeXVoAoyia Kal TIG TTAATPOPHES
NAeSIAoKePNC yia va S1atneroouV TouG EKTTAIOEUTIKOUG
Xwpoug {wvtavoUc IKOVIKA 6Tav ol AvBpwriol Sev umopolv
va ouvavtnBoulv pe QUOIKH TTapouaoia.

3. Oipopeigxapa&ng mohitikig, ot MKO kal n epguvnTIiKi
Kowaotnta Ba mpémel va SnUIoupyroouv SIEMOTNHUOVIKEC
OUVEPYAOieC, ouppayieg kal Siktua og 6An Tnv Kumpo
Kal 61eBvwg pe Sidpopoug evilapepduevou QopEic
(6mw¢ mavemoTtAUa, AANEG EPEVVNTIKEG KOIWVOTNTEG,
akadnuaikoug, KOAITEXVEG, popeig Xdpa&ng MONTIKAC).
Auto amookoriei oTnVv avtallayn TeXvoyvwoiag, tn
ouVSLaUGPPWON KAIVOTOMOU SISAKTIKOU Kal pabnolakou
UVAIKOU, Pn@lakwy €PYAAEiwV, NAEKTPOVIKWY BAcewv
6edopévv Kal SnNUooIEVCEWY, KAl OTN HEYIOTOTIOINON TWV
mOavotrtwy emrtuyiag KAOe mapéufaong mou OTOXEVEL OE
pta aMayr Tapadeiypatog oTnv eKmaidguon yia KOIVWVIKH
aAayn.

4. OrumevBuvol xapa&ng moMTIKNAG Kat ol S1euBUVaEIg TwV
oxoA&iwv Oa TPEMEL va XPNOLOTTO 00UV TNV ard Kotvou
eknaidguon'® (shared education) w¢ mMAatgopua yia va
auv€nBouv ol SIaKOIVOTIKEG EMAPEC, N EMKOWVWVIA Kal N
ouvepyaaoia PeTagl Twv Slagpopwv kovotrtwy otnv Kumpo
Méow NG ekmaidevong, kat va e€gtdoouy Tn duvatdtnta
EMEKTAONCG AUTAG TNG OTPATNYIKAC KAl TNG 0TadIaKAG
npowOnon¢ Sopwv HEIKTAG ekmaidgvuong'® (integrated
education) yla 6ooug/eg emBupovv autr TNV emAoyn.

5. O1 umevOuvol xapa&ng mohitikng Oa mpémel va
SNUIoUPYACOULV HIa TTAATPOPHUA CUVTOVIGUOU HETAEL
TWV 600 ekMaIdEUTIKWY cUOTNUATWY oTtnVv KUmpo, kabwg
Kal META&V TNC TUTTIKAC KAl TNG UN-TUTTIKAG ekmaidsuong,

¥ H exmaudevtikny apyy tng Bopelag Iphavdiag opilel tnv amd kovou
ekmaideuon wg: «Xxoheia and SIAPOPETIKOUG TOMEIG TTou cuvepyalovtal
Y10 VA TIOPEXOUV EUKAIPIEG OTOUC/OTIC OBNTEG/PLES, TO TIPOCWTTIKS KAl TNV
KOWVOTNTA VO CUUHETACKOUV OE CUVEPYATIKEC KAl OUCLOOTIKEG OONOIOKEG
eumelpieg». https://www.eani.org.uk/parents/shared-education.

" Tapelktd oxoleia otny mepimtwon tn¢ Bopetag lphavdiag e§aogali{ouv
ot Ta maudia pe SapopeTikd undBabpo ekmaidevovtal padi. https:/
www.education-ni.gov.uk/articles/integrated-schools.
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YIO TOV EVTOTTIIOUO BEPATWY KOIVOU eVOIAPEPOVTOC, OTIWG
n MPOOoTACIa TNG MOAITIOTIKAG KANPOVOUIAG Kal TOU
nepIBAAovVTOC Kal N EANEIPN TNG PNTOPIKNAG HioCOUC,
OAwv Twv popewv dlakpicswv kat TN Eevogofiag amd
TA AVAAUTIKA TTIPOYPAUMATA, TA OXOAIKA gyxelpidia kat
TIG OXOAIKEG TIPAKTIKEG, CUMPWVA HIE TIG KATEUBUVTHPLES
YPauuéC TG UNESCO kat tou ZupBouliou tng Eupwmnnc.

6. O1 @opeig xapagng mohitikng, ot MKO kat ol SigBveig
opyaviopoi Ba mpémel va mpowbrjcouv O1Edv
TIPOYPAUMATA aVTAAAYNG YO VEOUC/€C Kal EKTTAISEUTIKOUC,
WOTE ATOMA UE SLAPOPETIKEG ATTOYEIC VA aAANAeMSpoLVY, va
OUVSE0UV TO TOTTIKO JUE TO TIEPIPEPEIOKO KAl TO TIAYKOO IO
Kal va pabaivouv amo tn 61ebvr umelpia.

7. O1 opeig xapa&ng moMtikng kat ot MKO 6a mpémel va
avayvwpioouv 1o péAo tn¢ Slaomopdg oTny olkodéunon
NG E1PNVNG KAl VA CUVEPYAOTOUV PE TA OXOAEia TNG
Slaomopdg yla mpowBnon autou Tou GTdXou.

8. O1 MKO, ol opyavwoelg veolaiag, ol EKMAISEVTIKOI, Ol
OUVSIKAAIOTIKEG OPYAVWOELG EKTTAISEVTIKWY Kal Ol
S1euBulvoeg Twv oxoleiwv Ba mpémel va avantu§ouv
OXEOEIC JE TIC ApXEG KAl TOUC PopEic AjPng anmopacewv
Kal va €£a0@paNicouV Tn CUVEPYATIA TOUC, TIPOKEIUEVOU
va Slao@alloTel n opaAr; vAomoinon Twv oxediwv Kal
Spaotnplotritwy mou oxetiCovtal pe TNV ekmaideuon ya
TNV €lprjvn Kat va KaAiepynBei n aiobnon tng olkelomoinong
¢ Sadikaciag amd Toug ekmadEUTIKOUG POPEIC, KaBWC Kat
va 0IkoSouNBei eUmMoTooUVN TIPOG TNV KOIVWVIA TWV TIOAITWV.

Mpotepaiotnta 4: Mia véa Kat SNHOKPATIKK) TPOCEyyion

TNG EKMAISEVTIKAG MOMTIKI G KOl MPAKTIKWV

1. O1 umevBuvol xapa&§ng MOMTIKAG, N EPEVVNTIKA
KOWVOTNTA KAl TA MOAITIKA KOppata 0a mpémel va
dnuioupyrioouv pnxaviopoulg, o dtdgopa emineda
SlakuPépvnong, mou Ba epapudlouv pia EMOTNUOVIKA
TIPOCEYYLON Yla Tov eKTTALOEVUTIKSO oXeS100p6 Kal T Xapaén
TIONITIKAG KE TN CUUPBOAR EUTIEIPOYVWUOVWY OTOV TOHEA
NG ekmaidguong Kal TNV evepyd cuppetoxn Slapdpwv
evOIAPEPOUEVWV POPEWV.

2. Oupopeicxapaéng mohitikig, ot MKO, ot GuvSIKaMoTIKEG
OPYAVWOEIG EKITAISEVTIKWYV Kal Ol 81euBUVOoELg TWV
oxoleiwv Ba nipénel va otnpifouv Ta oxoAeia yla tnv
avantuén, epapuoyn Kat afloAdynon MOMTIKWV KATA Twv
SlaKpioEWVY Kal QVTIPATOIOTIKWY TIOAITIKWV 0€ OAOKANPO
TO PAcua Twv SpaAcTNPIOTATWY Tou OXOA&iou, avti yia
£QAPUOYN MEUOVOUEVWVY SPaCTNPIOTATWY. Oa TIPETEL,
€miong, va mapéyouv dtapkn kabodriynon kat urmootripién
OTOUG/OTIC eKMTAISEVUTIKOUCG, WOTE va dlac@aliletal n
ETTUXNAG EQAPUOYH ONOTIKWY OXOAIKWY TIPOCEYYIOEWV.

3. Ot umevBuvol xapa&ng moMwtikiig, ot MKO, n
E£PEVVNTIKI KOIVOTNTA, Ol CUVSIKAAIOTIKEG OPYAVWOELS
EKMTAISEVTIKWYV, Ol S1EVBUVOEIG TWV OXOAEiwV Kal TA
MOAITIKA KOppata Oa mpémel va KAANMEPYHOOULV pia
Snuokpatiky KouAtoupa, Biyovtag ntApata eouaoiag
Kal TTPoVOopiwV Kat Snuioupywvtac lodTipEeS Sopég e€ouaiag.

4. O1 umevBuvol xapaing moMitikig, ot MKO, ol
OPYAVWOELG VEOAaiag Kal Ta MONITIKA KOppata 6a
TIPETIEL VA KAOANIEPYNOOLV TNV AVOEKTIKOTNTA €VaVTL TNG
p1{oomaoTIKOTIOINONG KAl TOU EETPEUIOUOU HECW TNG
avAanTtuéng MOAITIKWY Kal TTAATPOPUWY TToU TTPowBouv
TNV YPuxiki vyeia kal mepiPallovta gpyaciag mou
xapaktnpifovtal amd evouveldntotnta, T0G0 0TV TUTIIKN
600 Kal Jn TUTTIKN ekmraideuon.

5. 'OAot ol evliagepopevol @opeic Ba mpémel va
XPNolpomololv YAwood Xwpi¢ ATOKAEIOHOUC,
KatamoAepwvTag Tig Slakpioelc otn faon Tng eBvikOTNTAC,
NG KOIVOTIKNG KATAYWYAC, TNS NAIKIAE, Tou @UAOU 1} TNG
QUARC, avayvwpilovtag mapdAnia t Suvapn TnS YAwooag
oTNV €vioxuon Twv TMPOKATAAAPEWY, TOU PATCICOHOU Kal
TOU piooug evw mapAdAnAa Ba TpEmel va €xouv eTiyvwon
TWV SIOPOPETIKWY TPOTIWV HE TOUG OTI0IOUG Ot AvBpwrtol
umopei va avtipetwmni{ouv TNV KATarmieon f Ta mPovouLa
AOyw TNG AMNAOETTIKAAUYNG TWV KOIVWVIKWV KAl TTONITIKWY
TAUTOTNTWV.

6. 'OAatasvdiapepopeva pépn Ba mpémel va dnuoupyrioouv
mAaicla Kal MAATQOPES, i} va XpNnoitomotrjcouv ta Adn
undpxovta, mou Ba Swaoouv ota maidid Kal Tn veoAaia tn
SuvatdTNTA VA CUMUETEXOUV OUGCLACTIKA 0TO S1AA0YO Kal
oTi¢ Sladikacieg ANYNG amoPAcEwV.

7. O ekmaideuTIKOi Kal ol S1evBUVTEC/pLeg TwV GXOAEiwV
Ba mpémel va emevélouUV 0TOV €YKALPO EVTOTTIOHO KAl TNV
evduvdpwon Twv eplBwplomonNpévwy opddwv/padntwv/
pabntplwv mou Bpiokovtal o€ kivduvo, vy Tautoxpova
Bampémetva dlaopahiouv 0TI dAo/eg ailoBdvovTal pépog
¢ S1ad1kaciag kalt CUUHETEXOLV IOOTIUA.

8. OrumrevBuvor xapa&ngmoMtikng, ot MKO, ol opyavwoelg
veohaiag, ol EKMAISEVUTIKOI, Ol OUVSIKANIOTIKEG
OPYAVWOEIC EKMAISEUTIKWY, Ol SigvOuvTég/pleg
OXOAEiWV Kal Ol TOMKEG apXEG Oa PEmel va TOVIoOLV TN
onuacia TG auénong TwWv OUGCIACTIKWY EMAPWV YId TOV
£€avOPWMIOUO TWV IOTOPIKWV «GAAWV» Kal Yl To dvolyua
TTPOG veoaPIxBévteg MANBUOUOUC Kal EVANWTEG OUASEC.

Anprovpyia pnyavicpwv o€ Siapopa emineda
SlaxkuBépvnong mov Ba epappolovy pia
EMOTNHOVIKI} TPOCEYYION YiA TOV EKMALGEVTIKO

oxeblaopo kat tn xapaén moMTIKIG pe T
GUPBOAR EPMEIPOYVWHOVWVY GTOV TOpéX
NG EKMAiGEVONC KAt TV EVEPYO GUHHETOXN
Slapopwv eviiapepopevwv popéwv.

Q¢ Ouiho¢ lotopikoU Aladdyou kal ‘Epeuvacg (OIAE),
avayvwpifoupe TNV avaykn yia StlapBpwTikéG arAayég Kat
TN onuaocia TNG EVEPYOU KAl CUVETIOUC UTTOOTHPIENG Kal
OUVEPYAOIAC OAWVY TWV EVOLAPEPOEVWV PEPWV YIA TO Opapd
NG Puwolung lprivng, avefdptnta amo TG SIAPOPETIKEC
TIPOOTITIKEG KAl APNYAOELG, AANA Kal TIG EIPNVEUTIKEC
Sladikaaoiec. Avayvwpilou e, emiong, 0TI oL TTPOOTIABELES KAl Ol
napepPaoelg Oa mpémel va elodyovtal otadlakd, AapBdvovtag
UTIOYPN TIC CUYKUPIEC KAl TO TTAQIC10, cuMTTEPIAABavouévwY
TWV TOTTIKWV KAl TTAYKOOUIWV TIPOKAROEWV Kal e€eNiewv.
Kavévag HEPOVWIEVOC 0PYAVIOOC H EVOIAQEPOUEVOC POPEAC
Oev @épel TNV amoKAEIoTIKY €uBUVN yia TV TTPowOnon Tou
OPAMATOC Kal TwV ouoTAcewv Tou OIAE. AvtiBeta, n emitevén
KaBevog amod autolg Toug oToxoug Ba AAPel xwpa Povo dv
ol evllaPEPOUEVOL POPEIC CUVTOVIOOULV TIC TTPOOTIABEIEG
TOUC Yla apolfaia cuppwvnuéva anoteréopata. Etol, éva
ONMAVTIKO OTOIXEIO TNG EQAPHOYAG AUTNG TNG OTPATNYIKNAG
gival N mpowOnon TMEPAITEPW CUVTOVIOHOU Kal CUVEPYATIag,
xtiCovtag mapdAAnAa ota mponyoupEva EMTEVYUATA TOU
OIAE. & autr Tnv mpoomdBela, o OIAE deopeleTal va emdeiel
NYETIKO pOAo 010 va @épel padi toug Stagpopouc popeic. Natn
Sleukduvon Tn¢ Sladikaciag, ol TPOTACEIC TIOU TTIEPLYPAPOVTAL
oTNV mapoloa CTPATNYIKN Oa LETAPPACTOUV OE £€VO TIONUETEC
oxé610 6pdong kal ol oxeTikéG Spaoelg Ba mapakolovBouvtal
kal Ba a&lohoyouvTat.

H exmaideuon mpémel va HETAOXNUATIOTEl WOTE va PNV
UTIAPXOUV QTTOKAEICMOIL Kal va TIPOowBNOEL TN GUUUETOXN
OAWV TwV evOIaPEPOUEVWV HEPWY, WOTE VA SIA0PANICTEI
N BlwoluoTNTA TWV PETAPPUOUIcEWY TTOU TIpoTEIiVOVTAL.
Mpémnelva akoAouBnOei pia TeKuNPlwUévn Kal SIEMOTNUOVIKN
pocéyylon. EmmAéov, ol ekmaldeuTikoi Qpopeic Tpémel va
EQAPMOCOUV SNUIOUPYIKES KAL KAIVOTOMES EKTTALOEUTIKEC AUCEIG
1o TTEPIAAUBAVOUV TNV avantuén YPn@lakwyv epyaieiwv Kat
NAEKTPOVIKWY TTNYWV Kalt paBnpdtwv. Y1006 TnG ekmaideuong
givai va givat pabntokevtpikn, e€omii{ovtag Toug/Ti¢ pabntéc/
PLEC WG evePYOUC TTOAITEC/18e¢. H Blwoiun lprivn ivarl pia
Sladikacia aAayn¢ mou amnartei tn Snuiovpyia mpoodcipwy,
OTTOKEVTPWUEVWY KAl EVOANAKTIKWV XWPwV Kal SIKTUwV
ouvepyaoiag. Autd Ta Bripata Pmopoulv va pag emtpéPouv
va OlKOSOUNOOUNE EUTTIIOTOOUVN KAl Va CEBACTOUME TN
SlaPOPETIKOTNTA TOCO O€ SIOKOIVOTIKO EMimedo 600 Kal Péoa
OTIC (S1EC TIC KOWVOTNTEC.

O OIAE avayvwpilet 6Tt akdun Kat ol pikpég prRelc oto
ovuoTnua gival HIkpég vikeg kat a&ilel va Ti¢ YIopTACOULE.
JuuBdAouv emiong 0TNV PUXOKOIVWVIKH AVOEKTIKOTNTA OOWV
epyddlovtal yia tTnv €lprvn péow tng ekmaidevong. O OIAE
avayvwpilel 0t1n ekmaidevon dev eival o povadiko epyaleio
yla ™ Brwotpn €lprivn, wotdoo, Bewpei 0TI umopei va odnynoel
O€ ONUAVTIKO HETAOXNUATIONO TNG KOWWVIOG.
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Association for Historical Dialogue and Research (AHDR) The Association
for Historical Dialogue and Research is an inter-communal, non-profit and non-
governmental organization established in 2003 in Nicosia, Cyprus. The AHDR
envisions to contribute to the advancement of dialogue, critical thinking and
intercultural understanding amongst teachers, students, and the general public
by providing access to various learning opportunities for all. More specifically,
the AHDR promotes the study and research of the History of Cyprus in a critical
and comprehensive way; develops supplementary educational material for
educators and students in relation to History and Peace/ Anti-racist Education
to be shared and used in and beyond classrooms; increases public awareness on
the importance of dialogue and multiperspectivity; promotes a Culture of Peace
and Non-Violence through education at a local, national and international level.
In 2011 the AHDR opened the Home for Cooperation (H4C), a unique educational,
cultural and community center in the heart of Nicosia, in the UN Buffer Zone.

Tarihsel Diyalog ve Arastirma Dernegi (AHDR) Tarihsel Diyalog ve Arastirma
Dernegi (AHDR), 2003 yilinda Lefkosa'da kurulan toplumlararasi, kar amaci
glitmeyen bir sivil toplum érglitiidiir. AHDR, herkes icin 6grenme olanaklari
sunarak egitimciler, 6grenciler ve toplum genelinde diyalog, elestirel diistince
ve kiiltiirlerarasi anlayisi gelistirmek icin katki koymayr amaclar. AHDR, Kibris
tarihinin elestirel ve kapsamli bicimde arastiriimasini tesvik eder; paylasilmak ve
sinif iginde ve de disinda kullanilmak (lizere Tarih ve Baris Kiiltiiri/Irk¢ilik Karsiti
Egitim konularinda ek egitim materyalleri gelistirir; diyalog ve ¢oklu bakisagilari
konularinda toplum genelinin farkindaligini artirir; egitim araciligiyla yerel, ulusal
ve uluslararasi dlizeyde Baris ve Siddetsizlik Kuiltiirii'nii tesvik eder. 2011 yilinda
AHDR, egitsel, kiilttirel bir toplum merkezi olan Dayanisma Evi'ni (H4C) agcmustir.

‘Outrog lotoptkoU AtaAdyov kat Epevvag (OIAE) O Outrog lotopikoU
Atadéyou kat Epguvac (OIAE) sivat évag moAUKOIVOTIKOG, un KUBEPVNTIKOS Kal un
KePOOOKOTTIKOC 0pyavIoudc, o omoiog 1I6pUBnke otn Asukwaoia to 2003. O OIAE
amookormnei oto va ouuBdAer atnv mpowbnaon Tou S1aAdyou, TNE KPITIKNG OKEYNG
Kat TN¢ S1amoAITICUIKNC KAaTavonong UETal Twv eKMAISEUTIKWY, TwV uabntwv/
PIWV Kal TOU EUPUTEPOU KOIVOU, TTapéxovtag mpdofaon os SIAPopEG EUKAIPIEG
uabnong yia Aouc/ec. Suykekpiuéva, o OIAE mpowBei Tn uerétn kai tnv épeuva
™ lotopiac Tn¢ Kumpou ue KpITIKG kai 0OAokANpwuévo Tpdmo Kal avamTuooel
OUUTANPWUATIKO EKTTAISEVTIKO UAMIKO yIa EKTTAIOEVUTIKOUG Kl IAONTEC/PIEG OXETIKO
ue v lotopia kai tnv Exkmaidevon yia v Eiprivn/Avtipatoiotikn Ekmaibeuon.
To UAIKG SiavéueTal Kai XpnGoIUOTTOIETal EVTOG Kal EKTOC TwV Taewv, ouufdrAer
oTnV evalodnTomoinon Tou Kovou OXETIKA Ue TN onuacia Tou StaAdyou Kai tng
TTOAUTTPIOUATIKOTNTAG Kal TTPowOE( Lia KouAtoUpa elprivng Kai un Biag uéow tng
ekmaidevonc oe Tomko, eBvIKS kat S1ebvéc emimedo. To 2011 o OIAE idpuoe To 2t
™G Zuvepyaoiac (H4C), éva uovadikd ekmaiSeutikd, mMOMITIOTIKS Kal KOIVOTIKO
K€vTpo otnv kapdid ¢ Aeukwoiag, otny eAeyxduevn amé tov OHE vekpr {wvn.

www.ahdr.info
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